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LIFE SKILLS AND HIV/AIDS EDUCATION FOR YOUNG PEOPLE 

A Handbook for Learners
This  was put together by Rob Pattman (pattman@ukzn.ac.za) and Fatuma Chege and will be piloted by UNICEF in schools. It is based on a UNICEF study on young people, gender and sexuality in countries in Eastern and Southern Africa. A copy of a report on this study ‘Finding Our Voices: Gendered and Sexual Identities and HIV/AIDS in Education,’ (Pattman & Chege, 2003) is available from Rob Pattman (pattman@ukzn.ac.za)
Notes for teachers on using this handbook

What it covers  
Topic 1, Being boys and girls, aims to encourage young people to become self reflective and gender sensitive and to explore what it is like being boys and girls, different ways boys and girls are treated, especially at home and cultural stereotypes of masculinity and femininity. 

Topic 2, Stereotyping males as superior to females, focuses on how stereotypes of girls as weak and boys as strong operate to put girls down, and to discriminate against them in work and in school. In some of the Activities in the topic, people are given structured observation exercises to do to encourage them to reflect on how boys and girls act and interact and how they are treated inside and outside class.

Topic 3, Boys’ problems, deals with issues which are often ignored in life skills, HIV/AIDS and sexuality education. As we argued in Section 1, life skills education must encourage boys and girls to question the stereotype of the strong male, and to focus on the problems which boys create not just for girls but also for themselves by trying to live up to this. 

Topic  4,  Boys and girls as friends,  aims to explore with young people whether they can form friends with people of the opposite sex.  It encourages young people to think of how possible these relationships are if they stereotype members of the opposite sex in ways which make them appear to have little in common, and if it is assumed that people of the opposite sex who like each other must be sexually attracted. We feel that it is an extremely important topic for young people to address in HIV/AIDS education. This is because the tendency for boys and girls to see each other as opposites means that the kind of sexual relationships they enter into may involve little thought and negotiation, be quite exploitative and short term and be ones which put both at risk of contracting HIV/AIDS.

Topic 5, Girlfriends and boyfriends, encourages young people not to take these relations for granted but to reflect critically on the kinds of girlfriend/boyfriend relations they or other people of their age have or imagine having. This topic deals with questions such as how equal girlfriend – boyfriend relations are, who makes decisions and who takes the initiative in these, how compatible having boyfriends/girlfriends are with the lives of boys and girls who stereotype each other as opposites with little in common, why girls are publicly negative and privately positive about boyfriends and why some boys publicly boast about multiple relations with girlfriends and privately romanticise about one particular girlfriend. It presents accounts of boyfriend – girlfriend relations which are detached and unequal, and poses whether alternative, more mutual and more democratic ways of relating as boyfriends/girlfriends are possible and which do not necessarily focus on sex.

Topic 6, Sex, sets out not to depersonalise or condemn sex, which is often the case in HIV/AIDS/ sex education, but to investigate with young people the meanings they attach to sex and the significance sex has in their lives. Rather than treating sex simply as natural and instinctual, its focus is on the ways relations of power between males and females are often expressed through sex. It looks at how males are commonly stereotyped with a powerful sex drive in relation to females, and how this affects relations between boys and girls. In particular it examines how some boys boast about using girls as sex objects and how some girls resist having sex so as not to be ‘used’ in this way. It also looks at how power relations between males and females are expressed through age and money, with older richer males having sex with younger females. It suggests that boys are both powerful and vulnerable because there are always older, richer males who are better equipped to act as ‘providers’ in sexual relations with girls. This topic aims to start young people thinking about possibilities of more equal and more mutual sexual relations where sexual desire is not seen as predominantly male, and where boys and men are expected not only to take the sexual but also the financial initiative with girls and women. 

Topic 7, Age, sex and sugar daddies and sugar mummies, develops the theme introduced in Topic 6 of gender and age hierarchies, and encourages young people to think of Sugar Daddy relationships not as abnormal but as a normal manifestation of these. Possible reasons why girls have relationships with sugar daddies are addressed. Why people are so angry about Sugar daddy relations yet treat Sugar mummies as figures of fun and ridicule, raises important issues about age and double sexual standards which we focus upon in this topic 

Topic 8, Sexual harassment, explores how this is defined and provides examples of this. The focus is on sexual harassment as something which is usually perpetrated by males against females, and as reflecting and perpetuating relations of power. We do not want to alienate boys by tainting them with the same brush and presenting them as the enemy, and refer to examples from our research of boys supporting girls and condemning sexual harassment as well as being victims, themselves, of sexual harassment. Everyday examples of sexual harassment, provided by the young people we interviewed, are taken from outside and inside school (with the perpetrators pupils and teachers). Questions are raised about what young people can do where they are being sexually harassed, how easy it is to report such cases, the reactions of the authorities to allegations of sexual harassment , and why victims of sexual harassment may be blamed. Young people are also asked why sexual harassment exists in the first place, and how sexual feelings can be expressed in ways which do not entail sexual harassment.

Topic 9, PhysicalViolence, is closely related to the previous topic, with sexual harassment being a form of violence (as is clearly shown in the last example –rape- in Topic 8). In Topic 9, violence, like sexual harassment, is presented as mainly perpetrated by males. At the same time, as in Topic 8, we try not to be seen to be anti boy. Rather than simply condemning boys as perpetrators of violence we also address them as victims of violence (like girls) by other boys as well as teachers. The topic provides rich examples from the diaries of young people of their everyday accounts and experiences of violence, and raises questions about the gendered nature of violence and the effects of adult violence especially against boys. 

Topic 10, Culture, traditions, modernity and gender and sexual relations investigates the meanings that young people attach to ‘tradition’ and ‘modernity’, and the importance of these to the ways they think about and identify themselves. We want young people to consider how they employ ‘tradition’ and ‘modernity’ when identifying themselves and others. Whom do they refer to as ‘traditional’ and ‘modern’ and why? We found in our research that ‘modern’ was sometimes used a term of abuse for girls who were accused of being too sexual (because of what they wore) or too independent, and that these women were seen as turning their backs on culture. Only girls were labelled in this way not boys. In this topic we want young people to reflect on whether they employ ‘tradition’ and ‘culture’ in the same way, and, if so, whether this restricts the movements and freedoms of girls. We also examine how and why girls, not boys, are ‘sexualised’ through ‘cultural traditions’ such as confinement and circumcision and question whether these control and restrict or enhance the freedoms of teenage girls.  

Topic 11, Faith and Religions and HIV/AIDS/sexuality education, is about the influence for young people of religion in sexuality education. It looks at how common concerns about young people engaging in sex may carry very different implications for different religious people, about how boys and girls should relate. In our research religion and the church were frequently mentioned by our interviewees suggesting that this featured prominently in their lives. Often it was praised as a symbol of good with which some young people, and especially girls, identified, or as ‘out of touch’ for advocating abstinence.       

Topic 12, HIV/AIDS and you, concentrates more specifically on HIV/AIDS and how the young people think about it and how it affects them. It also explores with them relations with teachers and parents and possibilities or impossibilities of discussing HIV/AIDS and sexuality. Many of the young people we spoke to in our research, as we have mentioned in section 1, expressed a strong desire to talk to their parents about these issues, and it is important the silences about sexuality between various groups – generally adults and children, often males and females, (even including those engaging in sex with each other) become important topics for discussion in HIV/AIDS/life skills education. One of the aims of HIV/AIDS/life skills education must be to encourage more open communication between more groups about sexuality. The Topic raises the important issue of AIDS fatigue, which HIV/AIDS educators must try to avoid engendering. It looks at how AIDS has challenged stereotypes of boys and masculinity, and how fears about HIV/AIDS impact on the sexual behaviour of some of the boys in our study. It also examines how girls joining anti AIDS clubs in schools have been stereotyped as bad or too sexual.   It argues that the reluctance, resulting from this, of many girls to join anti AIDS clubs and the difficulties girls have, generally, of talking (in mixed groups) about sexuality is particularly problematic at the time of HIV/AIDS. Finally it focuses on the use and negotiation of condoms between males and females, with young people being asked to discuss what is happening in a picture of a man and a woman standing closely with the woman holding a condom  

How to teach the topics  

Being learner centred

It is important that teachers should familiarise themselves with the topics addressed and issues raised in Finding Our Voices: Gendered & Sexual Identities and HIV/AIDS in Education. Since we encourage young person-centred approaches to teaching life skills, we recommend that the teacher assume the role of a moderator/ facilitator by allowing the young learners to express themselves freely, cross-examine each other and raise questions about claims made in relation to the activity topics. The teachers’ responsibility is to guide them through discussions, picking up on what they are saying and encouraging them to pursue issues (that emerge as important to them) on gender, sexuality, and HIV/AIDS.  

Group work, class discussion and the role of teacher 

In general we would advocate that pupils are divided into small groups of about 5- 10 (depending on the size of the class) and asked to perform the various activities in these groups and then to report their responses to the class as a whole. Someone should be appointed chairperson to do this. As pupils are listening to the various other groups reporting back they should be asked to think of questions to put to them. When all the groups have reported back, the questions can be put. The teacher should invite questions and call on members of particular groups to respond, trying as much as possible to generate a dialogue or conversation between members of the class. This, we think, is crucial for good HIV/AIDS/life skills lessons. The teacher should not be too preoccupied with ‘covering’ all the issues which he/she thinks are raised in a particular topic or activity if this results in mainly him/her talking. It would be good, though, if at least some of the issues mentioned in the topic summaries above were addressed in the discussion, and it may be that the teacher could emphasise or introduce aspects of these if they are not being addressed. Preferably this should be done in the form of questions eg. the teacher asking ‘why do you think people thought sugar mummies were funny? Do you find them funny?’ Rather than the teacher asserting ‘people found sugar mummies but not sugar mummies funny because…..’ We would stress, though, the importance of the teacher spending about 5 -10 minutes at the end of the sessions to pull together and summarise some of the key themes which have emerged from the discussion. And in doing this, he/she should try and relate these themes to some of the points in the relevant topic summary. 

Different groups undertaking different activities for the same topic

We suggest that each topic is taught by assigning different groups to undertake the different activities organised around the topic. These groups should be constituted randomly, (apart from ensuring for the most part they are single sex….see below) to minimise chances of exclusive ‘friends only’ membership. In some topics there are more activities than others. Thus for some topics there will be more duplication of groups doing the same activities than for others. We suggest that about 15mins is assigned for the groups to respond to the activities, though this will vary according to the number of questions assigned for each activity, and could be cut a little if time is restricted. People in each group should be appointed to assume and read out the parts of the various characters in the dialogue extracts from our research. Another person can read out the questions. Another can act as chairperson making sure everyone’s voice is heard in the group, and another can act as raporteur, taking very brief notes of the main points raised. These positions can be rotated among members of the group when addressing different topics. The teacher should move around the various groups while they are responding to the questions in the activities, making sure the groups are functioning smoothly, that they understand the questions and the extracts around which they are framed. He/she should also ensure that some people in the groups are not being ignored while others are dominating the discussion. If possible, 10 minutes should be assigned for each group to report back to class. When reporting  back, the groups should also read out the questions they were addressing, though not usually the extract around which the questions are based. There should be at least 20 - 30 minutes for asking and answering questions and discussion. This may mean that more than one lesson has to be assigned per topic (depending on the length of the lessons)                             

Exceptional activities

A few activities are very short and could be combined as activities undertaken by one group. A few activities in Topics 1 and 2 are not designed to be undertaken in groups but in pairs.        

Debates

Another learner centred and engaging activity is a class debate around particular issues which we have suggested in various topics in Part 2. This is a particularly effective and enjoyable exercise for pupils to engage in after they have completed a relevant Topic. The motion should be written on the chalkboard. The class should be divided at random into two gender balanced groups. Each group should then select 3 key proponents comprising boys and girls to lead the debate for 10 minutes. After the proponents have spoken, the debate should be opened to the rest of the two opposing sides (20 minutes). One key speaker from each side should some up the debate. The teacher should then try to draw out some key themes in the debate and relate them to points raised in the relevant topic summary.     

Single sex group work in general then mixed discussion

We suggest that in general, for reasons we have already mentioned in Part 1, that the activities should be undertaken in single sex groups, with the groups then reporting  back to the mixed class. However it may be that the young people want a change after some time of working in single sex groups, and after having gained confidence in this. It would be interesting to experiment with mixed group work and see how boys and girls interact in these. It would be interesting to note, also, whether as a result of this, the debates which ensued in class became more or less polarised on gender lines. We suggest that if mixed group work is to be undertaken it should not be for topics 5 or 6 since girls may feel quite inhibited addressing these initially in mixed groups.  

Prioritising topics if insufficient time

We think that all the topics are important ones and pupils would benefit greatly from addressing all of these. However if you can not fit them all in to your syllabus, we would  urge you to address the first 6 topics and topic 13. It is important, though, that you read through all the topics, activities and notes in Part 2 so that you can select what you think are the most appropriate and important materials and structure a coherent programme around these. 

Materials needed for teaching

Writing paper or notebooks and pens for the learners to take notes during their group discussions, and chalkboard or flipchart to aid in group presentations  

 Age

As we found in our study, sexuality features prominently in the lives of children even as young as 6, whether they engage in sex or talk about sexual feelings with their peers, whether they are pro or anti sex and sexual relations. For this reason we advocate forms of HIV/AIDS/life skills education drawing on exercises and activities from this handbook for school children of all ages. All the activities for the various topics can be undertaken by children over the age of 12. Some of the questions in these activities might be difficult for under 12 year olds to answer, and we leave it to the teacher to decide which activities are most appropriate and accessible. It may be that with children under 12, the teacher may need to spend more time in the groups making sure everyone understands the extracts and the questions and perhaps reading it out to them. Indeed it may be a good idea for the teacher to read out the questions and extracts in class before the pupils split into groups. We suggest that for children below the age of 12 teachers might consider the following activities:       

Topic 1…1,2,3,4,6

Topic 2…1,2,3,4

Topic 3… 1

Topic 4…1,5,6

Topic 5….1,5

Topic 6…..1,4,6

Topic7….1

Topic 8….1,2

Topic 9…..1,2,3

Topic 12….2, 3, 6 

Finally we would strongly recommend that HIV/AIDS education must be addressed as subject in its own right and not taught as part of biology or religious and moral education or any other subject. Only in this way can sufficient time and attention be devoted to this. Prioritising HIV/AIDS education, in schools, in this way and teaching it within a life skills framework will, we believe, result not only in fewer pupils engaging in risky activity which makes them vulnerable to HIV/AIDS, but also in producing more socially and intellectually rounded, self reflective, empathetic, socially aware, critical pupils who are   good at communicating with and relating to members of the same and the opposite sex.     

LIFE SKILLS AND HIV/AIDS EDUCATION FOR YOUNG PEOPLE 

A Handbook for Learners

Introduction

[image: image1.png]This handbook is designed to help you, the learner, to think and talk about yourself and your relationships with others of the same and opposite sex. All the topics are from ones which young people like you spoke about when we were researching what it is like being a boy or girl of your age. In our research, we interviewed boys and girls aged 6-18 years in 7 countries in Africa about things such as their interests and what they liked and disliked about being girls and boys. We also asked them about what kind of people they liked as friends, how they got on with other young people of the same and opposite sex, how they got on with adults like teachers and parents and what they would like to be when they grew up. The handbook consists of a number of activities, which are about the kind of things that the young people we were researching told us. You can read and do the activities on your own but we think you will find it more interesting and worthwhile to discuss the topics with your friends or classmates. Your teachers will also work with you so that they can understand better, your experiences of life as young people and your thoughts, feelings, joys, fears and hopes. Your experiences may not be the same as what many adults expect them to be. As a child or young person, you have the right to speak out and be listened to, and you have a responsibility to listen to others and respect their opinions (We have included some of your rights in this handbook, and your teachers will tell you more about your rights as children). In order to help you enjoy your rights as children and as young people, the handbook guides you through the selected topics and activities, which young people we spoke to, in our research, found to be important in their lives. So, feel free to raise and discuss with your teachers, facilitators, friends, and classmates, the issues addressed plus others that you might find relevant to you. 

We want to examine in this topic what it is like being boys and girls and if there are any differences between these. In many societies, boys and girls from a very young age are treated differently. For example, they are usually dressed differently, given different toys to play with and sometimes, different duties to do. Because of this we learn that it is different being boys and girls. In this topic, we want you to examine what it is like being boys and girls and what difference you think it makes, if any, being a boy or a girl. This is something we are so used to that we normally don’t think about it, so maybe you will find some of the questions below quite hard to answer. We have included some of the questions we asked the young people we interviewed in our research. 

Interviewing a Partner on Being a Boy/Girl

Activity 1

Choose a partner of the same sex and spend 10 minutes asking him/her the questions below. You should listen carefully to what your partner says and ask him or her to provide lots of examples and illustrations. So if your partner says it is different mixing with people of the same sex than the opposite sex, you should ask him/her how it is different and to provide examples of this. After 10 minutes, you should exchange roles so that you become the person who is questioned and your partner becomes the questioner. 

Defining characteristics of a boy/girl      

· If you were to describe a boy or a girl to someone from another planet who had never experienced boys/girls before, what would you say?

· What difference, if any, does it make being a boy or a girl? 

Comparing boys and girls 

· Some people say boys and girls are similar, and some say that they’re different. What do you think? If they are different, explain how? Do you do things which boys or girls tend to do? 

Activity 2

You should report in class what you and your partners said in response to the questions in Activity 1 and after this discuss in class the following:   

1) Did most boys choose boys as their partners and most girls chose girls as their partners? If so, why do you think this was so?

2) Did people describe boys and girls as similar or as different? If different, what did they say?

3) [image: image2.wmf]Were there differences in the ways the boys and girls in your class described boys and girls? If so what were these?

Changing Sex for a Day

Activity 3

· Imagine you could change sex for one day. What do you think it would be like? Would you want to do this or not? If so, why? If not, why not? Spend some time in same-sex pairs talking about this.

· After doing this, you should discuss in class what reasons girls and boys gave for wanting and not wanting to do this, and also whether more girls wanted to be boys or more boys wanted to be girls.

Activity 4

This is how some boy and girls from Zimbabwe and Kenya responded when they were asked if they would like to change sex for a day. Read these. Did any of you say the things in the 3 extracts below? You should respond in the whole class to the questions below.  

Extract 1

Interviewer:
You will be sad if you were a boy, why?

Girl:
Yes, because I will be having attitudes of a boy when I am a girl.

Interviewer:
What are the attitudes of a boy?

Girl 1:
Drinking beer.

Girl 2:
Taking alcohol

Girl 3:
Being attracted to simple things

Extract 2

I would like to be a boy because: 

Boy 1: Girls respect you and I will inherit property from my father  
Boy 2: Boys are brave and girls keep on laughing; I hate that  
Boy 3: They are not easily raped 

Boy 4: Want to be a boy because they don’t get pregnant

Boy 5: Will be head of the house

Boy 6: Girls wash dirty things in the house 

Extract 3

Girl: Sometimes I’d like to be a boy, for example if you want to go with your friends, if you are a boy you just go. If you are a girl you have to get permission first.... of course they are concerned about you .... but at times you will just be wanting to go with your friends and just talk.... sometimes you will just be wanting to visit your friend, a girlfriend ....... sometimes it is boring, because if I was a boy I would just come back anytime!...

Interviewer: boys ... do you ever want to be a girl.

Boys: Ah no....

Boy 1: we only thought of it as kids when we were playing home..... as kids ..and  were cooking

Group: (Laughter)

Boy 2: It’s unimaginable

Extract 1: exercises

1) Do you agree with the girls in Extract 1 that boys like drinking beer and are attracted to simple things? If so, what sort of simple things?

2) What about girls? Do girls not like drinking beer also? If not why not?

Extract 2: exercises

1) Do you agree or disagree with what the boys say in extract 2?

2) Do girls respect boys more than boys respect girls? If so why? Is this good or bad?

3) Are boys braver than girls? If so, how do they show it? Is this good or bad? Are girls brave? If so, how do they show it? Is this good or bad?

4) Why do you think some boys rape girls? Could you imagine living in a society where there is no rape? If so, do you think boys’ and girls’ views of each other would change?

5) Are boys and men the head of your house? If so, what do they do which shows they are the head of the house? Is it good or bad to have males as the head of the house? Please give reasons for your answers.

6) Do girls and not boys in your house wash dirty things? If so, why? Do you think it is good or bad that only girls and not boys wash dirty things?

Extract 3: exercises

1) Why do you think the boys, in extract 3, laughed at the question but the girl didn’t?

2) Do you think it’s more difficult for girls than boys to see friends after school? If so, why is this, and do you think it’s good or bad?

Arguing about What Girls Should Do

Activity 5

The following is an extract from an interview with some 14-year-old girls and boys from Zimbabwe. In this, the boys and girls argue about the ways they are treated differently at home. Read this in small single-sex groups and answer the following questions. When you have answered these questions, you should discuss your responses in class with all the boys and girls together. (G1= Girl 1, G2= Girl 2 and so on. B1= Boy 1, B2= Boy 2 and so on. X= Interviewer)

Ok… how do your parents treat boys and girls; is it in any way different?

G1:
Girls are expected to be home by 7pm otherwise they are chased away from home or beaten. Boys are left to do as they wish.

B1:
Ah … that’s not true!

G2:
Its true, boys can even spend the night out and no one will ask, but girls will be told to go back where they spent the night.

B4:
Its true, girls are chased away from home but boys can come home anytime, even after 10pm, its understood. But a girl has to explain where she was.

X:
What if she was with her friends?

B7:
What happens is, us guys don’t get pregnant, so we have an advantage. Girls, however can get pregnant and they bring their pregnancy home and then they get chased away.

X:
So you are saying parents treat boys and girls differently?

G1:
Yes, parents are easy on boys but make life tough for girls.

X:
So who is at an advantage?

All Girls:
Boys, boys (repeatedly)

X:
But don’t you think when parents say girls should be indoors by six it’s to protect girls?

G3:
Yes, but sometimes it’s just too much.

1) Do you agree or disagree that parents are easy on boys but make life tough for girls? If you agree, please explain how they’re easy on boys and make life tough for girls? Do your parents do this?

2) Do you think parents should protect girls? If so, protect them from whom or what, and how should they do this? Why should parents not also protect boys? What do you think G3 means when she says parents protect girls too much? Do you agree or disagree with her that girls are protected too much?

3) Why are girls expected to be home at 7.00pm whereas boys can come home any time? Is this good or bad? Does this happen in your home or your friends’ homes? 

The interview continues with the girls demanding equal rights and the boys protesting against this.
X:
So you boys are saying girls should be over-protected?

B6:
No, we are saying life will be tough for her since she is just a girl .

G2:
But we want equal rights especially on treatment by our parents.

B5:
This issue of equal rights, we don’t want to hear about it.

[image: image3.wmf]G3:
Yes we want equal rights (almost shouting).

B4:
Would you want to work in the garden as I do?

G3:
You guys, but you guys don’t cook.

X:
You mean boys don’t cook?

B2:
That’s not true, don’t you see me cooking at home.

[image: image4.wmf]G3:
But there is no girl at your house, but this one, (referring to her brother in the group) when he comes home late he actually demands for food to be served.

X:
Ok … so this is your brother?

G3:
Yes.

X:
Good, so how does he treat you?

G3:
If its 6pm and I’m not yet at home he shouts at me and at times almost beats me.

B3:
If she is late, then we have to see to it that we discipline her. We want to see her at home before 6 she can’t be anywhere else after 6pm unless if she is at the market. If she is not found there too…ah…but I can get home, even at 10pm or even sleep out. My dad won’t even ask for he thinks I am also a father, a man, in the house too.  At times, I would have been looking for money just like he does. Anytime he comes home, no one asks about his whereabouts.

1) What do you think B6 means when he says life will be tough for a girl because she is ‘just a girl’? Do you agree with him? Why does he say she is ‘just a girl?’ Do you think he would say he is ‘just a boy?’

2) Do you think that girls should be less free to stay out than boys because they might get pregnant? What about boys? Why are they not expected to come home early in case they have sex with girls who get pregnant?

3) Do you cook at home? Why/why not? Are girls and boys given different duties at home? If so, what are these, and do you think boys or girls have it easier at home? Do you think brothers, like B3 should be able to discipline their sisters? Why/why not? Should sisters be able to discipline brothers? Please give reasons for your answers

4) What do you understand by equal rights? Do you think girls and boys have equal rights at home, school, and community? If so what makes you think so? If not, what makes you think they do not have equal rights?

5) What do you think about what the Zimbabwean boys said about equal rights for girls?   
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Boy with No Biceps 

Activity 6

As we have seen, the different duties at home as well as school that boys and girls were expected to do was mentioned when the young people we interviewed in our research were comparing what it was like being boys and girls. One young and very thin boy we interviewed said ‘mopping is a girl’s job because they are too weak to lift up the tables, we are strong,’ and as he said this he squeezed his fist and tried to show his biceps. This boy looked much weaker than the girls who were being interviewed with him. 

1) Why do you think he said this when he was thin and much weaker looking than the girls around him?

This boy constructed or made himself stronger than girls just because he was a boy, for boys were often described as strong and girls as weak, irrespective of whether they were or not. (See Activity 7) 

Stereotypes of Boys and Girls

Activity 7

In our study we found that boys and girls were often stereotyped, that is, they were described as being members of opposite groups and as having opposite personalities. Most of the people we interviewed described girls and boys in the following ways.

            GIRLS ___________________ BOYS

[image: image6.wmf][image: image7.wmf]            Passive……………………………………………..Active

            Quiet………………………………………………….Loud                 

            Good….…………………………….……………...Naughty

            Not sexual………………………………………..Sexual

            Objects of boy’s sex drive………….Having powerful sex drive         

            Tied to home …………………………………Free to go out with friends 

            Not sporty (less active).………….. Sporty (`active' like in football)
                    Weak………………………………………………….Strong 

The problem with these is that they suggest that boys and girls are much more different than they really are. As we saw above, the girls wanted the same rights as boys because they wanted to be free to do the same things as boys. And, as we saw in the example of the weak looking boy who claimed mopping up was a girl’s job because girls were too weak to lift up tables, stereotypes like these do not show all the different kinds of boys there are as well as all the different kinds of girls there are.  In addition, these stereotypes were not simply descriptions of what boys and girls were really like but were telling boys and girls what they ought to be like and how they should behave. As we saw in the above interview, by describing girls as weak and unfree, the boys were telling them that they should stay home and cook for males. 

In this topic (Topic 1), we have tried to encourage you to think of the ways you define and describe boys and girls. 

1) Do you use these stereotypes above when describing boys and girls? 

2) How do you see yourself? If you are a boy, are you like or different from the stereotypes of boys presented above? 

3) If you are a girl, are you like or different from the stereotypes of girls presented above? 

4) Do you think it is good or bad that boys and girls are given the stereotypes above? You should discuss this in class. 
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The stereotypes of males and females, which we examined in Topic 1, are common in societies where boys and men tend to have more privileges and occupy higher positions than girls and women. Because of stereotyping males as active and strong and females as passive and weak, people often accept inequalities between males and females as natural. However, as we saw in the interview in Activity 5 in the last Topic, these stereotypes were sometimes challenged, in this case by the girls who wanted equal rights. An issue of concern raised by many girls we interviewed from different countries was being treated as the weaker sex. Zambian girls, for example, said that boys, teachers, and other adults treated them as inferior compared with the boys, both in class and in relation to future jobs opportunities. Such complaints suggest that girls felt that they were not receiving equal education with their male classmates.

Challenging the Idea that Girls are the Weaker Sex

Activity 1

 Read the following complaints from Zambian girls then do the exercise that follows. 

· Parent discourage girls from striving for higher ambitions on the account that ‘you are a girl’

· Teachers (both male and female) had a negative attitude against the girls. They say boys are brighter or cleverer than girls and treat them as such. 

· Women are given lower jobs than men like teaching and nursing

· Discrimination by men and employing agencies; where there are men, they will always be appointed for higher posts. Very few women are in high position on comparative basis
Single-sex pairs exercise

1. Compare your experiences at home and school with those of the Zambian girls. 

2. Do you think that boys are brighter and cleverer than girls? Explain your answer

3. How can adults ensure that girls and boys grow up feeling equal to each other?
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Activity 2

In one mixed-sex interview with children in their late teens, an argument broke out, on the question of whether women should be allowed to become miners. This turned out to be an explosive discussion, which generated strong emotions in both the girls and the boys. One of the boys, Chilufya, spoke about masculinity as strong and hard, and femininity as soft and gentle as he presented mining and nursing babies as opposites.  

Read the following part of the interview with Chilufya then answer the questions that follow.

Chilufya:  Yah…Things like uuh mining, going underground. You find that most of the times just men going underground. Most of the jobs which is done there is a…women can’t do it and there jobs like nursing a baby. Those jobs can’t be done by...by a male. It’s almost impossible.

Interviewer:  Almost impossible? Are you agreeing? [Group in mummer…No its not] Yes. What do you say?

Chilufya:  On that thing of saying [clears throat] doing things equally I think we should also consider things like the talking of a women going underground, should consider things like the composition of muscles in a woman’s body [laugh]. It’s not just a matter of talking. It’s just that it is easy to say but it’s hard to do. You know. Look at the woman’s composition of muscles in the body its they are less than a mans’ composition of muscles in the body. It easy for a man to work with a spade but give a spade to a woman; you will see what’s going to happen. So I think we should consider such things

Interviewer:
Can we know what will happen? If you give them a spade

Chilufya:
You give a woman a spade every 2 minutes she’s says I am tired.
Mixed-sex group exercise

1) Do you agree with Chilufya that there are some jobs that girls and boys cannot do? 

2) Do all women and girls comprise a weaker sex and are all men and boys stronger than women? Explain your answer.

3) Describe some of the jobs that you think

a. Women would not be able to do (give reasons why this is so)

b. Men would not be able to do (give reasons why this is so)

4) Share your responses with the other group members 

Activity 3

One of the Zambian girls called Chaku challenged Chilufya saying that she was able to do a man’s job without any problems.  

Chaku:
I mean if a boy or if a man can go underground and do that kind of stuff, I mean work. What kind of a girl… what makes you think that she can’t go underground and if a girl can nurse a baby, what of a boy? ‘Coz its gender…you all animals are equal 

[All laugh]

Chaku:
Me myself I can do it

Chilufya: 
It’s easy

Interviewer:  That’s what you think? Have you ever handled a shovel?

Chaku:
Yah I have done it before (.) I have done that before because I even dig at my place

Class discussion

If you were in Chaku’s group discussion, whom would you have supported?

· Chaku (give reasons) or

· Chilufya (give reasons)

Girls’ and Boys’ Unequal Participation in Class

Activity 4

In our study, not only did we interview boys and girls but we also observed them in the schools, both in and outside their classes. In some of the life skills classes we observed, we found that girls participated relatively less than boys. Read the observation notes from 3 lessons (a, b, and c) as shown below, answer the questions in small single-sex groups, and then report your responses to the whole class.    

a) AIDS awareness lesson in a school in Zambia

Boys got most of the attention from the teachers throughout the lesson. No attempt was made to engage girls in discussion; girls were often forgotten. One girl was active but not noticed by the teacher.  

1) Why do you think girls were often forgotten or ignored by teachers as well as by boys?

2) [image: image11.wmf]Are boys and girls treated differently or the same in your class? If different, how? Give examples. What do you think about this?   

b) Moral Education lesson in a school in Botswana

Girls occupied most of the front seats whilst boys sat at the back. Some of the girls did not appear eager to contribute and the teacher made no effort to invite them into the discussion. They passively stared at learners on the other side of the class, who were contributing. During a discussion on whether women could be leaders, a girl asserted that men were created to be leaders, although they are to lead with women’s assistance. The teacher commented that, in Tswana culture, ‘men are the heads of the family and everywhere’, to which a boy at the back shouted: ‘Yes it is true.’ The teacher gave an example of the Z.C.C. (Zionist Christian Church) where women having their monthly periods are not allowed to attend the church and posed the question:’ What if the woman was the leader of the church?’ The boy burst into laughter and some commented that there would be no service.  

1) Why do you think girls sat at the front and boys at the back? Does this happen in your classes?

2) Why do you think some of the girls did not appear eager to contribute? In your classes who contributes more – boys or girls? Why is this?

3) Did the teachers do or say anything, which may have discouraged the Botwana girls? Explain

c) Life skills lesson in a school in Botswana
For group work, there were single-sex groups and mixed-sex groups. In the mixed-sex groups, girls were seen doing mostly secretarial work while boys chaired the group discussions. The boys would discuss among themselves and then tell the girls what they were discussing. The girls just sat there and waited for the boys to tell them what to write. In the single-sex groups, there seemed to be equal participation.

1) Why do you think the boys chaired the group discussions while the girls did the secretarial work? Does this happen in your classes when you are split into mixed groups?

2) How can girls and boys be helped to participate equally in group-work activities?

Activity 5

According to some of the girls we interviewed, one of the reasons why girls were less likely to participate in class was because they feared being ridiculed by boys. The following is an extract from an interview with boys and girls in Zimbabwe. Read this and respond to the question that follows. (LM = Interviewer)    

B: 
Girls you don’t have self-confidence so you think you are treated differently.


LM:
Do you girls agree? Do you not have self-confidence?

[image: image12.wmf]G: 
Yes it is true. Sometimes when a girl knows the answer she does not raise her hand, so the teacher thinks she does not know.

G:
Yes it is because the boys laugh at us if we get the answer wrong.

B:
Of course if the answer is way out we laugh

G:
But that will be the answer I think is right

B:
As I said, girls you don’t have self-confidence. You come to school to learn, so why should you worry if a boy laughs at you. You should not bother because you are there to learn.

[image: image13.wmf]LM:
But do you boys laugh when other boys get the answer wrong?

(Inaudible murmur from the boys)

G:
They only laugh at girls

B:
That is not true…

(More murmurs from the boys) 

G:
All the boys laugh when we get the answer wrong, even those who don’t know the answer also laugh.

  G:
Girls should just ignore the boys and get on with their  work.

2) Why do you think the boys laughed at the girls when they got the answer wrong? Does this happen in your classes? 

3) Do girls laugh at boys in class? Why do you think that happens?

Observing your own Classes 

Activity 6

We would like you to become researchers yourselves and observe the ways boys and girls as well as teachers act and behave in school. In order to do this you should work in small single-sex groups, allocating members of the group different tasks. Some of you can observe how the teacher and other boys and girls act and behave in your own lessons. Choose one of the two areas below and observe the following events: 

Observing classes

1) When boys and girls come into the class, who, if either, takes most time to settle down?  

2) Where do boys and girls sit? Do they sit next to each other or apart?

3) Who answers most questions- boys or girls?

4) Who speaks for longest time?  Boys or girls?

5) Are pupils interrupted while they are speaking? Who interrupts them? Are girls interrupted more than boys or boys interrupted more than girls? 

6) Do pupils laugh and if so about what? Do boys laugh more than girls or girls laugh more than boys? Do boys laugh at girls and do girls laugh at boys?

7) Are there any disagreements between boys and girls in class? If so, over what issues?

8) Do teachers treat boys and girls differently in class? If so, how? Do they take more time with boys or with girls, or just the same amount of attention? Are teachers more likely to punish girls or boys for being naughty in class?

Observing break-times (mid-morning and lunch time)

1) At feeding time, do boys and girls sit together or apart?

2) Do boys and girls behave the same or differently when eating? If differently, what is the difference?

3) Do people push in front of each other when queuing for meals? Is it mainly boys or girls that push or both?

4) What do boys and girls do at break times when they are not eating? Do they play games? If so what games? Do they mix with each other or stay apart when playing?    

After completing your observations, you should present your findings in class. Discuss whether you found the behaviour of boys and girls at school to be different or similar, and if different, why you think this was so. You should also discuss whether you think boys and teachers treated girls in the same way or differently. Did the groups who participated in this observation activity come up with similar or different findings? Finally, you should discuss whether you are happy with what you found about the ways boys, girls, and teachers behaved at school or whether you would like things to change. For example, if you found that boys and girls did not mix very much, why do you think this was, and would you like them to mix more or not. Make some recommendations about the changes you would wish to see.

As we said in Topic 1, we are so used to being male or female that we normally take this for granted. What we are trying to do here is to help you to think about this in what we call, becoming ‘gender sensitive.’ Gender refers to ways in which we think about, and describe others, and ourselves as well as how we act and behave as boys and girls, men and women. In this and the previous topic, we have been encouraging you to look at how you and other people think about, describe and behave as boys and girls. We have also shown findings from our research which suggest that generalisations are made about boys and girls which stereotype them as opposite groups, with boys being seen as strong, active, free, confident and clever and girls as weak, inactive, tied to the home, shy and not clever. It is important to point out that boys and girls are not born like this, but, as we saw in this and the previous topic, it is parents, teachers as well as other boys and girls who often treat them as if they were like this. This was illustrated in the following:

· Girls doing more domestic duties than boys

· Boys and men being presented as leaders and heads in lessons

· Parents having higher job and educational expectations for boys than girls

· Girls being less free than boys to stay out and see friends

· Boys trying to show they were superior by laughing at girls in class

· Teachers paying more attention to boys in class

· Boys participating more than girls in class
Since boys and girls are not born like this, they can, of course change, and people, as many of the girls wanted, do not have to treat boys and girls so differently.
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We have looked at some of the problems girls experience because of being treated as the weaker sex. Many of the girls and boys we interviewed thought that boys had problems, which the girls did not have.

Activity 1

We would like you now to spend 15 minutes in single-sex groups to think of all the problems which boys have, and what you think are the causes of the these problems. After 15 minutes, you should present the results of your discussions to the rest of the class, and then address the following questions with everyone in class.

1) Was it difficult or easy thinking of problems which the boys have?

2) Are the problems which boys have similar or different to the problems which girls have? If different, how are they different and why are they different?

3) Do boys and girls agree or disagree about the problems they say boys have?

Activity 2

When we asked some of the girls and boys in our study what problems boys had, they provided many examples, some of which we have listed below: Read and then answer the questions that follow.

What Zambian girls said were boys’ problems
· Boys unable to express themselves especially when they are under the guidance of mother only

· Peer pressure – boys influenced into smoking, drinking and dodging classes

· Boys are not allowed to enter their parent’s bedroom while girls are allowed. So boys feel that they are not really loved by their parents

· Boys being ‘shy’ when it comes to discussing sexuality with their parents, and, in particular, their mothers 

· Boys face problems at home in a situation where they are considered stronger than girls. They are always given to do hard jobs even when they can’t do it they will just continue because their parent commanded to do so

· When he gets married, he faces problems of looking after his family

· Unemployment and school dropout (makes a man) unable to support the family when he gets married 

· Boys being teased by other boys and girls for being physically small as well as having a small penis

· Boys get into fights

What Zimbabwean boys said were boys’ problems

Boy1: If you have a sister when she asks for money from our parents, they just give her without asking any questions. All she does is state how much she wants and she gets it. But for me, a boy, I have to explain and usually they don’t give me the cash they would rather buy me what I want than give me the money.

Boy 2:
My parents expect high from me. When I get what I call my best results, they still expect me to have done better, so we have problems. If I try to explain they won’t listen, they simply accuse me of being playful in school. I think they expect too much from me.

Boy 3: In my family, I talk to my sisters and get around together. But the way we are treated is different.  The girls are regarded highly and us boys are simply brushed aside as being a mischievous lot. Even though my sisters are mischievous as the boys, it’s never discovered.

Many boys and girls in our research complained that boys were much more likely to be beaten by teachers than girls, and were beaten more harshly (for example on the buttocks rather than the palm of the hand). These extracts are taken from interviews with girls in Botswana.  

What Girls from Botswana said were the boys’ problems

[image: image15.wmf]Girl 1: It is very painful to be beaten on the buttocks. It is not fair for the boys, we are in the same class, and we do the same things. Many teachers hate boys. It seems the teachers suppose that the boys do not feel the same pain like the boys. If a boy refuses to be beaten on the buttocks and rather ask to be beaten on the hand like the girls, he is told that he will be taken to the staff room and be beaten there; or he has to go out of the class. So, in the class girls are treated with high regards than boys.  

	
	Girl 2: In our Setswana lesson girls performed better than the boys, one time the teacher gave back our test papers and said that girls had performed better than boys. She told the boys she was going to beat them because they were not supposed to be led by girls and went ahead, and beat them.


1) Are the problems mentioned in the extracts above similar to the problems you said that boys had? 

2) Why do you think boys experience the problems mentioned in the extracts above?

3) Why do you think teachers, (according to our interviewees), beat boys more harshly and more frequently than girls?   

Boys’ Problems and Stereotypes of Boys as Strong and Clever

What is interesting about the boys’ problems is that they all relate to difficulties boys have of living up to the stereotype of being strong, tough, and clever. Therefore: 

· Because boys are expected to be clever at school, they may be blamed by parents for not doing as well as expected and even beaten by some teachers for not doing better than girls 

· And because they are expected to be big, the small ones may be teased for being small

· And because they are supposed to be very sexual, they may be teased for having small penises

· And because they are expected to be the main breadwinners and heads of the house when they grow up, they may be blamed for being unemployed   

· Also, because they are expected to be ‘emotionally strong’ they may be less able to express their emotions with their parents or even teachers or girlfriends 

· And because they are expected to be physically tough, they may be given ‘hard’ jobs to do 

· And because they are expected to show independence they may be influenced into doing things, which may harm them, like smoking, drinking, and dodging classes

· And because they are expected to be naughty compared to girls, they may be more likely to be punished and less likely to be given money to spend than their sisters 

· And because they are expected to be physically strong, they show this by competing with other boys through fighting and hence seen as physically aggressive
Stereotyping boys and girls in the ways we have seen causes problems for both girls and boys. It seems to be in the interests of both boys and girls not to stereotype boys and girls as opposites, and not to stereotype boys as superior and girls as inferior. 
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We want, in this topic, to examine whether boys and girls can be friends in the same way that girls can be friends with other girls and boys can be friends with other boys.

[image: image17.wmf][image: image18.wmf]Do you have Friends of the Opposite Sex?

Activity 1

On your own, make a list of 3 of your best friends and write down what you like about them. After you have done this, answer the following questions.

1) Do the people you mentioned have much in common with you? Do they have similar interests? Do you do similar things together? 

2) Are they people of the same sex or the opposite sex or a mixture of both?

2) If they are of the same sex, why do you think this is, and could you imagine having a friend of the opposite sex?

3) If they are of the opposite sex, why do you think this is, and could you imagine having a friend of the same sex?

What is it Like Being with People of the Opposite Sex?

Activity 2

Choose a partner of the same sex and interview him or her with the following questions. After interviewing your partner, you should change round so that she/he interviews you asking the same questions. You should ask your partner to provide examples and illustrations from their answers. For example, if your partner says it is different being with a girl than a boy you should ask him or her to give an example of how it is different. If your partner says there are things he or she says to young people of the same sex but not the opposite sex, you should ask for examples of what these are.

Questions to ask your partner

1) What is it like being with people of your age of the opposite sex?

2) Is it similar to or different from being with people of the same sex? (Give examples)

3) Are there things you talk about with boys that you do not talk about with girls, or things you talk about with girls that you do not talk about with boys? (Give examples)

4) Are there things you do with boys that you don’t do with girls, or things you do with girls that you do not do with boys? (Give examples)

After finishing the above exercise, you should present and discuss your responses in class, comparing what the boys said about mixing with girls with what girls said about mixing with boys. 

1) From what was said do you think:

a) boys found it easy or difficult to relate to girls as friends and 

b) girls found it easy or difficult to relate to boys as friends?    

In Activities 3, 4, 5 and 6 we would like you to respond to the questions in single-sex groups, and when you have done these you should all come together and present and discuss your responses in the whole class. In the discussion it will be interesting to compare the boys’ and the girls’ responses to the activities.

Activity 3

Most of the young people we interviewed reported having close friends of the same sex, but only a few said they had close friends of the opposite sex. One of the reasons given for this was because they had little in common and that they would find it difficult spending time together. The following girls from Zambia, for example, commented on how different they were with boys than girls and how this made it difficult for them to make friends:   

 Girl 1: It is different. When I am with boys, they never talk about love affairs whereas girls are always talking about boys.  

Girl 2: Yes its different. When I am with girls, we quarrel for petty things, but with boys, they never really talk. They (boys) use their hands to beat and communicate. 

Girl 3: I never relate with boys, but I guess it’s different because I am much at ease with girls. Boys are very rough.  They do not know how to relate and talk. I never relate with boys at home and in school… because they are rude, sometimes they remain quite.
For some girls, however, there was little or no difference being with boys and girls. As one Zambian girl said:

Girl 4: It is the same being with both.  I never look at whether one is a guy or girl.  I can even talk about soaps when I am with boys. 

1) Did any of the girls say these things when you did Activity 2?

2)What do you think Girl 2 means when she says boys ‘never really talk?’ Is this true? Do girls talk more or differently than boys? If so, how?

3) Girl 3 also says boys do not know how to talk, and also that they are very rough. What do you think she means by this, and why do you think this makes her feel uneasy with boys? Are girls less rough than boys? If so, in what ways? 

[image: image19.wmf]4) If you are a girl, are you more like Girl 3 who finds it difficult to relate with boys or like Girl 4 who finds it easy to relate to boys? Why do you think some girls find it easy to make friends with boys and others don’t?

Boys Praising Girls

Activity 4

Some boys in Zimbabwe seemed to agree with the girls above that boys were ‘rough’ and difficult to talk to. They praised girls for the sound advice they offered them and their more ‘sympathetic’ nature. These boys found it easier to confide in girls or to befriend them. As one boy said:

If I am naughty, the girl will say what you are doing is wrong, but not boys, girls advise you so it is good to play with girls.

1) Do you think girls are more sympathetic and more likely to offer good advice than boys? If so, give examples of this

2) If you are a boy, do you sometimes find boys ‘rough’ and go to girls for advice and help. If so, give examples of this

3) If you are a girl, do you sometimes give help and advice to boys? If so, give examples of this
4) Do boys offer help and advice to girls as much as girls do to boys? If not, why not? If so, is it the same kinds of advice and help girls give boys?    
	Being Friends with Someone of the Opposite Sex without being Boyfriend/Girlfriend?
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Activity 5

Another reason, it seemed, why so few of the people we interviewed had close friends of the opposite sex was the common feeling that boys and girls who were seen together must be boyfriends and girlfriends. This came out in the following discussion with some Zimbabwean boys about mixing with girls.  

 Interviewer:
Is there anything different in the way you interact with boys and girls?

Boy 1:
I see no difference but the only problem is the belief that if people see you with a girl, then they think that’s your girlfriend. So, I don’t feel comfortable but there is no difference.

Boy 2:
I see a big difference with girls, there are some issues that you can’t discuss with her but with your boyfriends.

Boy 3:
I see no difference between boys and girls….It’s like I myself, I discuss private things with girls for example, what I do during the holidays, watching movies like “horrors” and “love” movies.  I find it easier talking to a girl I know has a boyfriend.

Boy 4:
I think getting along with girls is good but you can have problems in the future when you get married. Your wife may be jealous because of your habit of getting along with many girls. So I think the point is not to get along with women too much. Women cannot keep secrets, so this can have a bad effect on your marriage.

1) Boy 1 especially, and Boy 4 also, were afraid of having girls as friends because they might be seen as girlfriends? Is this a reason why you might not want to have friends of the opposite sex? 

2) If you are a boy, are you more like Boy 2 who cannot say things to girls, which he can to boys, or are you like Boy 3 who can talk and relate to girls in the same way as to boys?  Why do you think Boy 3 said he found it easier talking to a girl he knew had a boyfriend?   
Activity 6

Here, some Zimbabwean girls aged 13 and 14 years were asked if they played with boys just as they played with girls. They appeared surprised to be asked such a question, and were quick to say that they did not play with boys.   

 All:
Noooooo. (Surprised tone)

Girl 1:
We can’t play the same way because the boys have feelings and they may end up doing what they are not supposed to do (laughter)
Interviewer:
What kind of feelings? (Laughter)

Girl 2:
I think the kinds of feelings, are touching each other, caressing and kissing.

Interviewer:
Don’t girls have feelings?

Girl 1:
They do, but boys and girls should not be too close, touching …

Interviewer:
But we are talking about boys who are just friends!

Girl 3:
Ah, but they are the same (group laughter), and the end result will be …  
1) Why do you think these girls were surprised and shocked to be asked if they played with boys as they played with girls?

2) Do you agree that boys and girls can not play with each other because ‘boys have feelings and they may end up ‘touching each other, caressing and kissing?’

3) When the interviewer says ‘we are talking about boys who are just friends’, Girl 3 says that they are the same as any boys with feelings. Does this mean that it is impossible for girls to have boys as friends because boys will always want to have sexual relations with girls? 

4) Is it possible for girls and boys to be friends without touching, caressing and kissing or having any kind of sexual relations? 

5) Why do you think Girl 1 said that boys have feelings but didn’t say that girls have feelings? Is this because girls do not have feelings like boys? If so, why did she say that girls do have feelings when the interviewer asked her?               

In this topic, we have explored the possibility of friendships between girls and boys. We were interested in this because we discovered, as we illustrated in the previous topics that many of the boys and girls we interviewed in our research described boys and girls in stereotypical ways, as opposites with nothing in common. We found that being seen as weak created problems for girls and being seen as strong created problems for boys, and we wondered whether boys and girls could relate to each other more equally as friends. While some boys and girls said they had friends of the opposite sex, most young people in our study said they did not. As we saw above, boys and girls said they did not have friends with members of the opposite sex because they saw them as opposites and found it difficult, therefore, to relate to them. In addition, they imagined that boys and girls could only show interest in each other because of sexual attraction. Even though the interviewer asks the Zimbabwean girls in Activity 6 about playing with boys whom she stresses are ‘just friends’, the girls suggest that boys can not play with girls like this because they have sexual feelings. The girls seem to be saying that it is impossible for girls and boys to have friendships because of boys’ sexual feelings and suggesting that, perhaps, the girls did not have such feelings.

The view that boys have strong sexual feelings compared to girls was one that was frequently put forward by both boys and girls in our research. We want to suggest in the next topic that this was not actually true, but was a stereotype which many people believed in and which resulted in problems for both boys and girls. For example, it meant that boys were expected to show they were highly sexual by  ‘proposing to girls’ and taking the initiative in girlfriend-boyfriend relationships, even if they did not want to do so. It also meant as we saw in Topic 1, Activity 5, that girls were more likely to be tied to the home by parents and brothers ‘protecting’ them from other boys. We found, indeed, as we see in Topic 11, that some young people and their parents said that girls should not be able to mix with boys but should be ‘protected’ from them for religious and ‘cultural’ reasons.          

Activity 7

Despite these difficulties, some boys and girls were able to have friendships with people of the opposite sex, and, as we saw in Activity 4 above, some boys actually preferred girls’ company (at least on some occasions) to boys’. It may be, though, that in these friendships girls and boys were not equal and that girls were helping boys more than boys were helping girls. We would like you to engage in the following debate: 

DEBATE: Boys and girls can be friends 

· You should focus on how this friendship might be possible given the problems we have discussed. 

· At the end of the debate, you should recommend what steps need to be taken by boys and girls, their parents, teachers and other influential people like church leaders to help to promote friendships between boys and girls. 
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[image: image22.wmf]In the last topic, we examined the possibility of friendships between boys and girls In this one, we focus on boyfriend/girlfriend relationships. Given what we found about boys and girls not mixing very much and the absence of many friendships between boys and girls, how do boys and girls become boyfriends and girlfriends, and when they do, how do they get on? These are questions we pursued in our research with young people, and which we would like you to think about. 

You and Boyfriends/Girlfriends

Activity 1

Choose a partner of the same sex and interview him or her using the questions provided below. After interviewing your partner, you should change round so that she/he interviews you asking the same questions. You should spend 15 minutes on this, then come together in class and compare your responses. Were there any differences in what the girls and boys said? If so what were these? 

Questions to ask your partner

1) Do any of your friends have boyfriends/girlfriends? If so how did they become boyfriends/girlfriends?

2) Do you have a boyfriend/girlfriend? If so, how did you meet and what do you like about him/her? How is it different, if at all, from having someone of the opposite sex as a friend? 

3) Is it good or bad having a boyfriend/girlfriend? Please explain?

4) Are girls and boys usually equal or unequal in boyfriend/girlfriend relations? If you think they are unequal, explain how?  

5) Do you imagine having a boyfriend/girlfriend in the future? Why/why not? What would you like him/her to be like? 

You should ask your partner to answer as fully as possible, for example to describe as much as he or she can the kind of boyfriend/girlfriend he/she would like in the future.

What Young People Want in Boyfriends/Girlfriends

Activity 2

In our study, this is what some of the boys and girls said about the kinds of girlfriends and boyfriends they imagined having in the future. Read these and answer the questions that follow in single-sex groups and then report to the class.

Botswana boys

Boy 1: A girl who loves me for what I am not what I have. The girl should have pretty and have nice straight legs. The girl should be well behaved, not very talkative.

Boy 2: Should be open, trustworthy and has widened hips and nice buttocks and breasts.

Boy 3: Look, she should be pretty, have a good attitude, and have inner beauty.

Boy 4: If at all I may have a girlfriend I would expect to have children with her.

Boy 5: My girlfriend should be intelligent and beautiful.

Zimbabwe boy

A girlfriend who doesn't want to squander…must know I am not working and so where do I get money from. Otherwise, I may end up stealing so as to get money.

Zimbabwe girls

Girl 1:
I would look for one who is working.

             Interviewer:
Why? (Laughter)

Girl 1:
Because it does not help, it’s no good if he is not working … otherwise there will be problems, its better if he is working.

Girl 2:
Working, honest and also smart (laughter).

Girl 3:
He must be working … if he is not working I would have problems.

Girl 4:
Like the others, yes one who is working but, he must also be able to plan for a future.  So I need one who can plan the future well so that we would have a good future.

Girl 5: A guy, who is not cruel to others, is sociable, and does not have other girlfriends

Girl 6: A smart guy in dressing and behaviour, i.e. washed clothes.

1) Do you think girls and boys said the same things about the kind of girlfriends they wanted? What did the girls say that the boys did not say? What did the boys say that the girls did not say? What do you think is the reason for this difference?

2) Some of the boys mentioned physical beauty as an important attribute when selecting a girlfriend but the girls did not mention this here when they spoke of their ideal boyfriends? Why do you think this was the case?

3) Why did some of the girls say they wanted boyfriends who were workers and considered the future and none of the boys said they wanted girlfriends who were like that? 

4) What do you think Boy 1 meant when he said he wanted a girlfriend to love him for what he was and not what he had

5)  What did Boy 6 mean when he said he did not want a girlfriend who squandered? Why did not the girls say this about the boyfriends they want?

6) Would you want girlfriends/boyfriends to be friends, to be like you and have a lot in common with you? Give reasons.

7) A number of girls we spoke to, like Girl 5 above, said they wanted boyfriends who did not have other girlfriends. Are boys more likely than girls to have sexual relationships with more than one person? 

Boys Expressing about Girlfriends

Many of the boys and girls we interviewed in our study indicated they did not have boyfriends and girlfriends. Reasons for not having a girlfriend varied, but the most common reason given by boys was that they did not want to be disturbed. Having a girlfriend was seen as hard work and as consuming valuable time, which could be spent more profitably doing other things; perhaps studying or playing football as two of the boys explained below.                       

Boy 1: If you have a girlfriend, the problem is time. When you have a girlfriend you need to create time to see her and you will fail to do some work…it's a problem.  And being a school child, this will interfere with other programmes.

Boy 2: We went out for about two months ... in the two months she would say I want this and I would run around - in time I realised it's problematic because what she wants you must do.

While many boys saw as hard work and not worth it having girlfriends, some boys especially those in their late teens seemed to derive much pleasure from talking about having many girlfriends and about how they deceived them. The following is an extract from an interview with some Zimbabwean boys and girls in their late teens. The boys boasted of having more than one girlfriend, and were encouraged to boast about this by the other boys who laughed. The girls here did not challenge the boys, perhaps because they were afraid to do so as the boys were very loud. However, they did not laugh like the boys.

Interviewer:
Boys, is this the fact that you are having several girlfriends?

Boy 4:
Yes it's happening. If I go out with three girlfriends, when I am with one, if the others see me with the others, I simply tell her she is my sister or aunt. That way I would have lied to her.

Interviewer-
Can you tell us about your girlfriend?

Boy 5:
I have none that I can really call special. 

Interviewer
Are you suggesting that you have several?

Boy 5:
Yes, several. My girlfriends are those I spend time with and they …are…eh…the ones I sometimes fondle and take them to bed (group laughter)

Boys appeared more serious about girlfriends and expressed romantic feelings for their girlfriends or possible girlfriends. They also presented heart-rending stories about being dumped by girlfriends. Nevertheless, this was not in the interviews we conducted with them, but in the diaries, which we asked them to write about their everyday lives. In these, they recorded important events that happened and emotions that they felt. For example, some of the boys from South Africa entered the following notes in their diaries. 

Activity 3

Read the extracts below from boys’ diaries about girlfriends then answer these questions that follow in single-sex groups. Report your answers to the class for discussion.
[image: image23.wmf]‘Dear diary you won't believe what I saw neither did I: I saw an angel she looked like heaven on earth, every boys dream. I don't even know her name but I know she is wonderful, but she was everything a healthy guy can wish for’
	I just stayed at home thinking about what happened between me and the girl I love.  My heart was broken and I thought it would brake into pieces. She was my one and only lover. She was one in a million, my number one priority.
	


 ‘I was disappointed by the bad news she told me. She told me that she did not love me anymore. I thought of slapping her, but I did not see any use in hurting her, so I left her and went home. She is the only girl I truly love. She has for all the qualities I need in my dream girl.’

‘I must say she is beautiful. I watch her until it popped into my head that if I could make her mine this would make me happy. It was the first time I even wanted someone so much.’  

1) Some of the same boys who wrote so romantically and seriously about girlfriends in their diaries laughed and boasted about having many girlfriends when being interviewed with other boys and girls? Why do you think this was? 

2) Do you think it’s good or bad for boys to have more than one girlfriend? Do you think it’s good or bad for girls to have more than one boyfriend? Please give reasons for your answers

3) Is it common for boys to boast about having more than one girlfriend? Is it common for girls to boast about having more than one boyfriend? 

4) Do you think that having girlfriends or boyfriends is hard thus interfering with what you like doing? Do you have more than one girlfriend or boyfriend? Do you think romantically about girlfriends/boyfriends you have or possible girlfriends/boyfriends you might have?      

Girls Expressing about Boyfriends

Like the boys, many girls said they were opposed to having boyfriend-girlfriend relationships at their age because this detracted from their schoolwork. They also mentioned, however, (unlike the boys) that they were afraid of being persuaded, even forced, into having sex as well as drinking and going to the movies, as we see in the following extract from an interview with teenage girls in a single-sex group.  

Activity 4

Read these extracts from the girls about boyfriends then answer the questions that follow in single-sex groups. Report your answers to the class for discussion.

Interviewer:
But do you have special boyfriends?

All:
No

Girl 1:
We are still under age.

Girl 2:
Because we fear that they can spoil our future.

Girl 3:
I think we are not ready to get into relationships because right now I want to concentrate on my schoolwork.

Girl 4:
Some of the boys if you get one, they will kill you if you refuse their moves, so I will be in danger.

Interviewer:
What danger?

Girl 4:
They will want you to do things you are not expected to do like having sex and sometimes you can catch AIDS.

Girl 2:
You can end up taking alcohol and going to the movies.

             Interviewer:
Is there anything bad about going to the movies?

Some Girls – Yes … Some Girls … No.

Interviewer:
What’s bad about going to the movies?

Girl 4:
If you are under age you will not be concentrating on your schoolwork and you will be leading a bad life … and you will not respect your parents.

Girl 5:
Some of the movies lead you to have sex with your boyfriend.  But eh …h would you imaging going without a boyfriends?

Girl 4:
I don’t like boys or girls who misbehave, cheat or lie, who bully other children, those who take drugs and going around having sex with anybody doing all sorts of bad things, and those children who do not honour their parents.

Girl 5:
Ah, I dislike those girls involved in “club patronizing”.

Boasting about having many sexual relations was not something that was done by any of the girls we interviewed. Indeed it seemed most of the girls were keen to present themselves as ‘good’ (as opposed to sexual) by criticising girls with boyfriends, girls who had sex and girls who went out, as we see in the following extract, taken from another interview with Zimbabwean teenage girls.   

Girl 6:
I go around with good girls because when I do something wrong they tell me that it is bad.

             Interviewer:
Somebody else, yes?

Girl 7:
I get along only with good girls because they tell me about life because they know that my parents are both dead so they tell me how to survive.

Girl 8:
I like going out with friends who have good behaviour and whom I tell my secrets to and share ideas.

Girl 9:
I go around with my friends who have good ideas and can give me good advice.

             Interviewer:
What is it that you don’t like about some friends?  

Girl 6:
Some friends will cause you to do something that is wrong like going to bars or something that makes me uncomfortable.

Girl 8:
Some of the girls … (inaudible), but if you join them they start talking about their boyfriends.

             Interviewer:
Boyfriends?  Oh … I see. What is it that you don’t like about that?

Girl 8:
They will influence me.

Interviewer: Like what?

Girl 8: She wanted to influence me to be involved in those things like having a boyfriend, going out, going to movies and clubbing.

Girl 9: I’ve got a friend who is now married, she still comes to school but now I refuse to play with her.

What was interesting about the diaries the girls kept - in contrast to the interviews - was how many girls wrote about their boyfriends and their enjoyment in having them. For example in Zimbabwe it was reported that:

Some of the girls actually started their diaries by talking about their boyfriends: And the girls seem to enjoy the fact that they are attractive to boys. For instance, several of the girls mention being proposed to by a number of boys over a short period. Apart from the girl who was proposed to by three boys in the space of only two days, a girl in Murewa was also proposed to by two boys in just two days.

1) Why did girls, but not boys, mention sex as a reason they didn’t want boyfriend-girlfriend relationships?

2) Girl 4 says ‘they will kill you if you refuse their moves.’ Is it always boys who make sexual ‘moves’ on girls? If so, why? What happens if girls resist these because they don’t want sex? Do you think it is possible to have a boyfriend- girlfriend relationship where boys and girls don’t have sex? If so what would this be like? What, if anything, would make it different from friendships between boys and girls?

 3) Why do you think none of the girls (unlike some of the boys) boast about having multiple sexual partners? Why do you think some of the girls (and none of the boys) are keen to describe themselves as good? 

4) What did they mean by good and bad girls? Do you think boys are divided in the same ways as girls as good and bad? 

5) Some girls thought movies were bad and others didn’t. What do you think? Give reasons for your answers.

 6) Why do you think many girls wrote a lot in their diaries about their boyfriends but in interviews said they didn’t have boyfriends?   

We suggested in the last topic that boys were often stereotyped as having strong sexual feelings for girls whereas girls were not really seen as having sexual feelings themselves. Sexual desire was seen as something, which stemmed from boys for girls and not the other way round. We saw how this view of boys and girls made it difficult for girls and boys to make friends, as it is always assumed that boys only want girls for sex, and also that girls do not want sex anyway. The stereotype of boys as having a comparatively stronger sex drive and girls as not sexual, also affected the ways boys and girls spoke about girlfriends and boyfriends. As we saw above some boys laughed and boasted about having more than one girlfriend, but none of the girls did. In fact, most of the girls denied having boyfriends and for this reason, presented themselves as good girls. What they meant by this was not only that they did not have boyfriends, but also that they did not stay out late or go to the movies. They contrasted themselves with bad girls who did these things. No such distinction was made between good and bad boys. Because girls but not boys were expected to be ‘good’, this, as we have already seen in Topic 1 Activity 5, meant that girls were less free than boys to stay out and visit friends. They were also, as we saw in this Activity, held responsible and blamed (rather than the boys they had sex with) for becoming pregnant. What the boys and girls wrote in their diaries about boyfriends and girlfriends suggested, however, that boys and girls were quite different from their stereotypes. For when writing their diaries there was no-one else around. This meant the boys were under no pressure to live up to the stereotype of a male sex machine, a bull, with lots of girlfriends whom they did not really care for. It also meant that the girls were under no pressure to present themselves as ‘good’, but could write about their boyfriends and their sexual feelings. The stereotype, then, of boys as very sexual and girls as not, was not actually true, but in spite of this, many people believed in it, and it affected what boys and girls could do and could not do and the kind of relationships they had. One of these things was ‘asking out’ or ‘proposing’ to someone of the opposite sex, which, as we see in the extract in the following activity was extremely difficult, if not impossible, for girls.     

Can Girls Ask Boys Out?

Activity 5

           This extract is taken from an interview with some teenage Zimbabwean girls. They were asked if they could ‘ask boys out’ for a date. What we learn from this extract is that these girls are as sexually interested in boys as boys are in them, and that their failure to ‘propose’ to boys does not mean they had, in contrast to the stereotype, a much lower sex drive than boys.   

Read this excerpt and answer the questions below in single-sex groups, followed by discussion in class with boys and girls. After that, do the debate exercise.

[image: image24.wmf] Girl 3:
When you are a girl it’s not easy, you could like a boy so much but you cannot propose. So if I were a boy I could be able to tell the girl that I love her.
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Interviewer:
So are you saying that there are no women who can propose to men?

Girl 3:
Ah… there is none.

Interviewer:
Why?

Girl 1:
It’s embarrassing to ask a man out.

Interviewer:
What’s embarrassing about it?

Girl 3:
When I grew up I was made to believe that a woman couldn’t propose to a man, it’s the man who is supposed to ask you out.

Interviewer:
So what do you do when there is a boy you like? How can you let him know that you want him?

Girl 1:
You simply do a lot; make some moves, actions, or even dress attractively and let him notice you, and greet him so often especially when wearing a mini-skirt to attract him.

Interviewer:
When he proposes to you, how long then should he wait for the answer?

Girl 2:
There and there (group laughter).

1) Why do you think it is embarrassing for girls to ask boys out, and why do you think ‘it’s the man who is supposed to ask you out?

2) Do you agree with Girl 1 that girls should attract boys they like by dressing attractively, greeting him and wearing a mini skirt. If so why, if not why not?

3) Who do you think has more power, the boys who propose or the girls who are proposed to and who attract boys they like. Give reasons for your answer

4) If you are a boy, have you ever proposed to a girl? If so what was it like? Was it difficult or easy to do? What happened? Were you pleased or disappointed? How would you feel if you were proposed to by a girl? 

5) If you are a girl, have you ever proposed to a boy? If so what happened and how did you feel? If not, why not? Have boys ever proposed to you? If so, how did you feel about this? Have you ever been attracted by boys and wanted them to propose to you? If so what did you do?    

DEBATE: It is better to live in a society where it was as normal for girls to propose to boys as it is for boys to propose to girls.        

Who Makes the Decisions in Boyfriend/Girlfriend Relationships?

Activity 6

Almost all the girls we spoke to said that dating was the boy’s responsibility. Some girls in Botswana revealed that a few girls asked boys out and even asked boys to have sex with them. In most cases, this resulted in the girls being ridiculed as boys told other boys of girls who made moves on them. 
The majority of people we interviewed said that boys were the ones who made the main decisions in boyfriend-girlfriend relationships because they (and many girls as well) believed in the stereotypes of boys as sexual, active and leaders, and girls as the opposite - not sexual, inactive, and shy. Because of these stereotypes, it was very difficult for girls to show their sexual feelings, and this helped to confirm the false view that, unlike boys, girls did not really have sexual feelings. The following are extracts from interviews with Botswana boys and girls who were talking about who makes decisions in boyfriend-girlfriend relations. Read these and answer the questions that follow in single-sex groups. You should then return to class and present your responses there.      
Boy 1: Boys should make decisions like where and when to have fun, like going for swimming and also when to have sex. 

Boy 2 : Boys should make decisions because girls are shy to talk.  I make decision on when the girl should call or phone me.

Girl 1: I think boys should make decisions most of the time, but I can make decisions though on rare cases.  The boyfriend should make decisions concerning sexual matters, i.e. when to have sex but I turn him down sometimes when not feeling like having sex. 

1) Would you like or not like a boyfriend-girlfriend relationship where the boy decides: a) where and when to have fun, like going swimming, b) when to have sex c) when the girl should call or phone? Please give reasons for your response. 

2) Think about whether you would like to have equal relations with boyfriends/girlfriends now or in the future. Explain what could do to make sure you did.       

[image: image26.wmf]As we have seen in this Topic, boyfriend/girlfriend relations, like the relations between boys and girls, which we looked at in Topics 1 and 2 were not usually relations between equals. Both boys and girls expected future boyfriends, as we saw in Activity 2 to be workers and the main breadwinners. In addition, boyfriends were expected to make certain decisions like proposing for a relationship. This was because boys were stereotyped as sexual and girls as not sexual. Many boys and girls did not want boyfriends/girlfriends because they had little in common and they thought they would interfere with schoolwork and having fun. Nevertheless, unlike the boys, girls were keen on showing they were good by not having boyfriends. This was because girls were stereotyped as bad if they were seen to show the same kinds of sexual feelings as boys. Some boys, in contrast, could boast of having many girlfriends, however, this was not because boys were naturally very sexual and girls were not, but because they were expected to be like this. This shows then that unequal boyfriend/girlfriend relations can be changed.

In this Topic, we look more closely at what our interviewees said about sex and sexual attraction between boys and girls, and how equal boys and girls were in this regard. 

What Leads Young People to have Sex?

Activity 1

This is how a group of deaf Zambian children responded when they were asked about what influenced young people to engage in sexual relationships. Read this and answer the questions that follow. 

Interviewer: What situations can lead you and other people to sexual acts?

Gibson: Girls look beautiful

Ruth: Because we need money
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Daniel: Girls wearing mini skirts

Zindaba: Just the feeling

Kennedy: The way girls move

Chris: Naturally girls are attractive

Konie: The perfume boys wear

Penny: Love of money by some girls

Kamone: Some, it is just a habit of having sex

Class activity

1) Is it true that sexual attraction leads to having sex? Explain your answer.

2) Why do you think the boys said that it was the way girls looked like which influenced young people to have sexual relationships? Why did the girls not say that the way boys looked, or moved, or the trousers boys wore or boys’ natural attraction or beauty had this effect?

3) Why did 2 girls mention that some girls had sex because of money but no one gave this as a reason why boys had sex?    

Single-sex group work 

1) Do many girls find boys sexually attractive? Why do you think so?

2) Is sexual attraction a bad thing? Give reasons for your answer.

As we saw in the last Topic boys were stereotyped as having a powerful sex drive and girls were not, and in the passage above sexual attraction is being presented as something that boys feel for girls and not that girls feel for boys. The main reason given why some girls are attracted to boys is money.  Boys were seen, compared to girls, not only as powerful and active sexually, but also powerful economically and financially able to ‘buy sex’.  

Conflict Over what Boys and Girls Want from Relationships with Each Other

Activity 2

The common view that boys were buyers and girls sellers of sex created conflict and resentment between girls and boys, with some boys complaining that girls were only interested in them for their money, and girls protesting that boys were bribing them to have sex by buying them presents. Read the following extracts from different interviews with boys and girls and in same-sex pairs, answer the questions that follow.   

Extract 1: Zimbabwean boy

Some of the girls are just time pushers. They just waste your time. All they want is your money and so they look for a boy who has money. All girls just want money.               

Extract 2: Batswana boy

Boys call girls parasites, they go out with boys, actually in Setswana, they know that the man has to provide; he has to have money.  

Extract 3: Batswana Girls

Girl 1:  Some use this (presents) as a trap to take the girl to bed. The girl after receiving all these feels that she owes the boy something. Girls like flashy cars and all such things, a guy may come with a BMW, she will say, Wow! I will go out with this guy. Then she will get into the car, and end up going out with the guy.

Girl 2: The boy gives the girl money, dates her, buys her chocolates. Some chocolates when you get someone to buy for you, you feel high, feel loved. 

[image: image29.wmf]Girl 3:  For most people the gifts are a form of bribery to having sex with them. If one does not agree into sex, she feels that the boy may think that she do not love him, I just wanted his presents.

Girl 4: Yes, the giving of present is a way of securing the love relationship. People are afraid that if they do not give their girlfriends some presents, the girlfriends will abandon them or they will not allow them to kiss them. 

 1) If you were in a boyfriend/girlfriend relationship, would you want it to be one where the boy was the main provider? If so why, if not why not?

2) Girl 2 says she likes getting chocolates because it makes her feel ‘loved’, but Girl 1, like Girls 3 and 4, feel that presents from boys are ‘a trap to take the girl to bed.’ What do you think and why?     

3) Why do you think, according to Girl 4, that boys are afraid so much that girlfriends will ‘abandon them’ that they need to give them presents? 

4) Why is it assumed that girls need to be bribed to have sex whereas boys want sex so much they bribe girls to have it? Does this mean that boys are interested in sex and girls are not?  

5) What difference would it make to the ways boys and girls relate to each other if boys were not expected to be buyers and girls sellers of sex? Would they be better or worse? Give reasons

6) Do you think boys want to ‘provide’ and do what the boy in extract 2 says is expected of men? If so, why do they blame girls, call them parasites, and time pushers for wanting boys to provide for them?

It seems that both boys and girls want to be loved by the other, but money gets in the way of this. Boys imagine that girls might not love them for who they are but what they have, and are insecure because they feel that their girlfriends might abandon them for other boys with more money than them. The girls also think that boys spend money on them because they want to have sex with them and not because they really love them.   

Do Boys only Want Sex?

Activity 3

Many of the girls we spoke to distinguished between love and sex, and were critical of boys for showing sexual interest in them without love. In the following passage, one 16-year-old Botswana girl distinguishes between what she sees as girls’ commitment to love in relationships and boys’ commitment to sex. She accuses boys of bribing girls, not with money and presents, but ‘love’ into having sex. Read this and answer in class the questions that follow. 

Girls normally want to take their time, probably introduce the guy to the friends. Then get the relationship for years, then think about sex. But the guy, you will go with the guy and he will tell you that I love you, the next thing he wants to take you to bed. Girls are always emotional, but boys want sex as the first thing. This is because the guys like talking about sex. When a guy had sex with a girl, he will say to the other guys, ‘Hi guys, I had her and this is how it was,’ and you know, be prestigious about the whole thing. But as for a girl, if she goes to bed with someone, she will probably not mention it to anyone, except the closest friends.

1) Do you agree that boys want sex without love and girls want a love relationship and then sex? Give reasons for your answer

2) What about you? If you are a boy, are you like or different from the boys she describes? Would you want sex as the first thing? Would you tell other guys you had sex?  And if you are a girl are you like or different from the girls she describes? Are you emotional? Would you take your time to get to know the boy and think about sex much later? Would you keep quiet about having sex?     

3) If boys and girls have such opposite views, how do they manage to remain as boyfriends/girlfriends? If boys want sex as the first thing and girls want it much later who gets their way, the boys or girls?    

Activity 4

When asked about who suggests sexual intercourse between boys and girls, a group of Zambian teenagers answered in chorus, ‘boys.’ Asked why this was the case, only the girls responded while the boys giggled. 

Simmy: Because boys are the ones who want to have sex

Delia: Because boys are hungry for sex

Ruth: Because the boy’s penis is always erect

Prisca: Because boys want to improve their sex organs

Single-Sex in Pairs 

1. We notice that the boys did not participate in portraying boys as the ones who asked for sex. Why do you think they behaved that way?

2. Do you agree with all the answers given by the girls? If so, why? If not, why not? 

3. Are girls capable of refusing to have sex when asked by the boys? Explain your answer

4. Sometimes the boys and girls we spoke to suggested that because boys were ‘hungry for sex’ they had little control and could not be expected to control themselves if they saw an attractive woman in a mini skirt. What do you think?

5. Is it all right for girls to suggest having sex with boys? Explain why you think so or why not?

 Girls not Wanting to be Used by Boys
Activity 5

As we saw in Topic 5, Activity 4, girls were stereotyped, unlike boys, as good and bad. Many girls presented themselves as good by saying that they were not like girls who had boyfriends and had sex. This is how some 17-year-old girls from Zimbabwe spoke about girls of their age having sex. Read this and answer the following questions in single-sex groups followed by class discussion.

Girl 1:
It is wrong because maybe your guy will give you a sexually transmitted disease or get you pregnant and if he was interested in you, he will not marry you.

             Interviewer:
And you, what do you think?

Girl 2:
I think its bad because if you have sex with someone, that someone will not love you and then you go out with someone else and have sex with him, at the end you will get AIDS and other STDs.

Girl 3:
I think its wrong because you are still too young to know anything about life, you won’t have your ‘O’ level certificate, what more “A” levels, so if you just get pregnant, you won’t have any ambition in future.

Girl 2:
All you should know is that the boy is just using you and after you have sex, he dumps you.

Girl 4:
I think if you sleep with one boy then he dumps you, the other boys would also want to use you because they think you are a bitch.

1) What do you think Girl 2 means when she says ‘the boy is just using you’? Are boys used in this way by girls?

2) Why do boys think girls are bitches after being dumped by a boy who has had sex with them? Are boys called bitches for dumping the girls they sleep with? If not, why not?  

3) Why do the girls here think that if they have sex with a boy ‘that someone will not love you’ and will dump them? Are all boys like that?

4) Do you think it is possible to have boyfriend-girlfriend relations where girls are not being used? If so, what are these like? How do the boys and girls relate to each other? Do they have sex with each other?   

5) Organise a class debate on the following topic with proponents and opponents are in mixed-sex groups. 

DEBATE:  Girls should be blamed for arousing boys and for having sex with them   

Boys Using and Abusing Younger Girls

Activity 6

Some of the boys we interviewed confirmed what the girls said in Activity 3 about using girls as if they were objects and dumping them. In the following interview with a group of 16-year-old boys and girls in Zimbabwe, the boys enjoyed talking about themselves as oppressive, pursuers and users of girls who were relatively younger than them. (Note that although there were girls in the group, they did not talk but left it to the boys to speak, joke, and laugh about sleeping with girls).

 Read this extract and answer the questions that follow.

B 3:
These days, kids have big bodies; by the time she gets to Form One, she will be having affairs.  

Interviewer:  Even those in Grade 4 and 5 (aged 10-11 years)?

B6:
Eh…yes…those in Grade 4, yes; those are the ones we are jumping for these days (laughter).

Interviewer:  Why do you go for such young girls?

B6:
You know what, yes, us boys have an oppressive nature, once I sleep with a girl I lose interest in her so usually I want to go for those who still have ‘intact- closed presents’ (laughter and grumbles).

Interviewer:
What presents?

B6:
Official opening; when you sleep with a virgin!!

Interviewer:  So how do you feel about it?

B6:
I feel good it's nice. After the official opening, you can just ditch her

Class discussion

1. Do you agree that boys have an oppressive nature in sexual relationships? Explain your answer.

2. Why do you think the girls were quiet in that part of the discussion?

3. [image: image30.wmf]How might sexual relationships between younger girls and older boys affect the spread of HIV and AIDS?

Why Boys Have Sex with Younger Girls and Girls Have Sex with Older Boys

Activity 1

Read the following excerpt of an interview with 16-year-old boys at Nanogang School in Botswana on the issue of teenage boys engaging in sexual intercourse with relatively younger girls. 

Boy 4: Boys of our age have sex with girls our age, but girls sometimes have sex with men who are older.
Boy 3: Sometimes they go out with men twice their age.

Boy 1: For boys our age, it is difficult to have sexual intercourse with girls our age because in junior school, you go for senior secondary or first year university. Girls our age, have relationships with seniors because you have to be high, well knowing, so girls go for these because they see you as immature, and that you wouldn’t know some things.

Boy 2: That is why boys after school remove their ties, because they know that no girl will go for them when they recognize them.

Boy 1: Even here in school, like us form threes, it is easier to get girls in lower classes because they think we know everything, it is easier proposing to a form one, and she is likely, 90% she will say yes because she will be afraid or because she thinks I am hard.

Single-sex group work followed by class discussion

1) What are your views about teenagers engaging in sex?

2) What do you think about teenage boys having sex with girls who are younger than them?

3) What do you think about young girls having sex with older boys and men?

4)  Why do girls see boys of their age as immature? Are girls more mature than boys?

5) When Boy 1 says a form 1 girl will say yes to his proposal, why might she be ‘afraid’ not to, and what does he mean by thinking he is ‘hard?’

6)  The boys claim they are rejected by girls of their age and so seek relations with younger girls. Does this mean that girls have more power over boys or boys have more power over girls? Explain your answer   

As we have already mentioned boys were seen as initiators of sex, as having a more powerful sex drive than girls, as well as being ‘buyers’ of sex whereby they provided girls with presents or money. Even boys as young as 6 in Zambia reported having sex with girls and exchanging presents for this. While this meant boys could be seen as having sexual and economic `power' over girls, it also meant that boys faced the chance of being rejected by girls of their age who preferred older richer boys and men who were better able to buy them presents. This was, as we see in the next Topic, a major concern for boys. It was a problem, which, like the boys’ problems we examined in Topic 3, came about because of the way boys, and men were stereotyped as the ones with money and power compared to girls.         
[image: image31.wmf]Boys and girls in all the countries where we did our research spoke about sugar daddies. These were older richer men with whom girls had sexual relations. Now, we want to examine what boys and girls said about relations between girls and sugar daddies, how they explained these relations and what they thought about them.

Sugar Daddies

Activity 2

The following are reasons given by girls and one boy from Zambia and Zimbabwe as to why some girls are attracted by sugar daddies. Read these and discuss in class which explanations you support or do not support the girls’ view. You should also discuss what you think of relationships with sugar daddies. If you do not like them, explain why not. Who or what should be blamed for these sorts of relations?

Volunteers to read aloud the excerpts below as you would in a play (different girls and boys can do this to see who acts the best). 

Extract 1:Teenage girls from Zambia

  Girl1:  Girls goes to have sex with old men because young boys have got small penis.

  Girl 2: Some girls go to old men because they want to enlarge their vagina.

  Girl 3:  Some girls hate young boys because their penises are small. That’s were you find a situation where by you are busy thrusting up and down even sweating on top while she is busy plaiting her hair and chatting you up.

Extract 2: Teenage boy from Zambia 

Sindi (Boy):  Girls prefers old men because, they say, they have 4cs i.e. Cell phones, Car, Cash, and four Cornered shoes.  With these they know that they have all the necessities e.g. when you are stranded on the way, you can just call him on his cell because she is always with it. Then he can come and pick you up with his car and buy you lunch since we have got cash. And when he comes out of the car the first thing you will see is his four cornered shoes.

Extract 3: Teenage girl from Zimbabwe
Girl 1: I think poverty is the main cause for AIDS, because we see school girls … when they see others buying lunch, because they are poor and cannot afford lunch they will certainly go to sugar daddies so that they get the money to buy all they want, because their parents cannot afford to give them everything that they want.

Girl 2:
I think girls like money that’s why they will go for sugar daddies, because they know that sugar daddies have monies to give them.

Extract 4: Teenage girl from Zimbabwe

G1: If you tell her that you now have a boyfriend, she will ask you what you get from that “boyfriend” and thus we end up going for sugar daddies, who have something to offer.

G4:
That’s how you get AIDS!! (Group laughter).  

The idea that girls went for sugar daddies because boys of their age had small penises was strongly rejected by boys, perhaps because they were very keen to present themselves as strong men and having a small penis was seen as unmasculine. Some young people, as seen in Extract 2, spoke about the luxuries, like the 4Cs which sugar daddies were seen to offer young girls while others, as in Extract 3, suggested that the girls turned to sugar daddies not for luxuries but necessities like food because they were poor. A few girls, as in Extract 4, suggested that there was peer pressure for them to have relationships with sugar daddies, as other girls would ask them what they got from their boyfriends. Here, as we saw in the previous Topic, boyfriends are expected to provide money and gifts to girls, and girls are judged by how good their boyfriends are at doing this.   

	Activity 3

Single-sex in pairs 

[image: image32.wmf]1) Why do you think some older men like having sexual relations with younger girls?

  2) How might girls be vulnerable in these relations? What advice would you give to a girl who was having a relationship with a sugar daddy?
	What you see may not be what you get

	
	

	3) Should boys and girls be encouraged to have boyfriend/girlfriend relations with people about their same age? If so, why? Can boys and girls be encouraged to have boyfriend/girlfriend relations with people about their same age? If so, how can this be done?    

4) Do you think that boys who have relationships with younger girls might end up becoming sugar daddies? If so, explain why? 

Look at the drawing of the fish above then discuss the meaning of the statement, ‘what you see many not be what you get’, for both the girls and the boys of your age.


Many people we interviewed (both boys and girls) were opposed to sugar daddy relations and blamed both sugar daddies and girls for these. The boys especially were angry and blamed girls for ‘going after’ older-richer-men (sugar daddies) and for being ‘materialistic’ and ‘loose’. However while the boys blamed girls for going after sugar daddies, they (boys) were   buying gifts for their relatively younger girlfriends, thus becoming ‘sugar daddy figures’ themselves for the younger girls. These boys were trying live to up to the stereotype of the powerful boyfriend spending money on his girlfriend, but this meant that girls of their age tended to reject them, turning to older boys and men who had more money. It is because boys and men are stereotyped as economically powerful compared to girls that we have sugar daddies. 

In sugar daddy relations, young girls were vulnerable to being dumped and rejected especially by sugar daddies who had wives. They were also especially vulnerable to HIV/AIDS as such men are likely to be highly sexually experienced and are perhaps more likely than people of their age to carry the virus. According to teenage girls in Kenya, it was because sugar daddies thought that younger girls were free of HIV/AIDS, that they were attracted to them. It is important then that boys and girls are discouraged from having boyfriend/girlfriend relations with people who are much older and younger than them, and for this to happen boys and girls need to be equal as boyfriends and girlfriends. Boyfriends should not be the ones who are expected to pay for expenses and make the main decisions in relationships.      

Sugar Mummies 

Activity 4

Unlike the girl-sugar daddy relationships that were considered shameful, relationships between boys and older women (sugar mummies) were viewed as funny. Read the following extract from an interview with teenage boys from Zambia on the topic of sugar mummies and their relations with them. The boys did not appear embarrassed when talking about their sexual encounters with them. Indeed, they joked and laughed as they recounted how the sugar mummy ensnared them and blocked their means of escape to ensure that they had sex with her. The sugar mummy was called a ‘lizard’, thus making her something to laugh about, unlike the sugar daddy.  

[image: image33.wmf]Chilufya:  In most times boys don’t even agree (to have sex) they just find themselves there whereby they can’t even escape. You can’t even, you even…You’ve nothing to do

Interviewer:  Its like in prison, you find yourself in prison.

Chilufya. Yah more like you are like in prison.

Interviewer. How, How?

Chilufya:  How? Maybe you, somebody calls you (at her house). Yah at the house and then she manipulates you. You see what I mean? She calls you maybe in her bedroom to come and maybe just come and kill this lizard for me (lots of laughter)…and you go there.

Interviewer:  You don’t find a lizard?

Chilufya. You go there you find, just to find a big lizard naked (big laughter) 

Interviewer. You don’t run away?

Chilufya. By the time you (.)  you start thinking of running away the door is closed. 

Musa:
You can’t reject; you can’t reject these things. Once you see that thing is arose then there is no turning back. 

Nelson:  In such cases if you are a principled person then you cannot do that (laughter). 

Interviewer:  You tend to lose principles

Nelson:  It is difficult. It is difficult. So, the best way is not to go there…not to go there!

Mixed-sex group discussion

1. Why did the boys find the sexual encounters with an older woman funny, yet in many countries boys were furious when girls had sexual relationships with older men.  

2. Can boys avoid being entrapped for sex by older women? If so, how? If not, why not?

3. Should boys have sexual relationships with older women? If yes, why and if No, why not?

4. [image: image34.jpg]


Are there risks for boys who have sexual relationships with ‘lizard women’? Explain your answer.

(
[image: image35.wmf]
Young people in our study, and especially girls, were vulnerable to sexual harassment. In the interviews we conducted, this was reported as common and as something that happened everyday. Sexual harassment involves repeated and unwanted verbal and physical sexual advances that are embarrassing or humiliating. Uttering sexually abusive remarks, touching the other in ways that make them feel sexually threatened or annoyed also constitute sexual harassment. Research shows that often, women and girls suffer sexual harassment from men and boys. Sexual harassment sometimes results in sexual violence (which is illegal in many countries) whereby boys beat girls or even rape them. 

Activity 1

Decisions about engaging in sexual intercourse as we have seen in Topics 5 and 6 often involve a relationship of power between two people. Sometimes the relationship is so imbalanced that one person controls the behaviour of the other and seriously abuses them. In an interview with teenagers in Zambia, girls complained about being sexually harassed in different places and by different people. Read some of the things they said and do the exercise that follows.

Sexual harassment outside school

· Bus conductors or call boys – touch you and making you uncomfortable. They use offensive language. They also favour you by not making you pay the fare

· After grandparents (male) or stepfathers pay for school fees, they want sex from you in return 

· Friends – when you are junior, seniors eat your food; use your money and clothes. They also inflict mental torture by saying things about your body if you are not pretty

· Bus driver – they use abusive language and ask for sex instead when you have no money to pay
  Mixed-sex group discussion

1. For each of the five statements, identify who appears to have the power to control girls’ sexual behaviour? In what way are they controlling the girls?

2. How is the behaviour of the harassers likely to contribute to the spread of HIV infection?

3. If you had the chance to talk with each of the Zambian girls, what advice would you give in order to empower them to be in control of their decisions?

4. Who should be responsible to end sexual harassment? What should they do? 
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Activity 2

Girls in Tanzania, South Africa, Zimbabwe, Botswana and Zambia spoke about being sexually harassed not only by boys at school but also by teachers. Read through the extracts below taken from interviews with young people from Botswana, Kenya and Zambia discussing sexual harassment at school, and respond to the questions that follow.
Extract 1: Kenyan girl aged 15 years  

Girl: They (boys) abuse girls.

Interviewer: 
Can you give examples?

Girl:  You are my wife 

Interviewer: When and why do the boys abuse girls?

Girl:
When I don’t know certain subjects, (i.e. when unable to answer a question) some boys abuse girls… Make dirty jokes.
[image: image37.wmf]Extract 2: Batswana boys and girls in mid teens

Boy 1: They touch their hair.

Boy 3: They pull girl’s brassieres.

Girl 1: They touch girls when teachers are not around.

Interviewer: What do you think about this?  

Boy 1: I find it rude

Boy 2: It is unfair especially if the girl doesn’t want.
 Extract 3: Kenya girls and boys in mid teens

Vigilance:  Girls make love with teachers because they have no money.

Mdletshe:  Sometimes you are afraid that if you refuse the teacher will punish you or fail you and sometimes you get teachers punishing you by pinching you on the thighs.

No:  How so you feel about teachers demanding sex from girls?

Innocent:  It is really bad but because girls are sometimes afraid that teachers will fail them.

Extract 4: Zambian girls in late teens

Kelita: They [the male teachers] discourage us. When they do find you with a boy, they tell you to stop but they are also interested in you. Here at school some teachers propose and when you don’t respond positively, they stop talking to you so even if they discourage us it is not with him

Charity:  Some teachers even give exam papers [leakage] to finalists; even mock exam papers may be involved.

Interviewer:  What would you do if you were faced with such a situation?

Catherine:  Just receive the paper and run away. What is important is not to allow him to have access to you body

Interviewer:  What is not good about receiving leakage papers?

Namangolwa: The teachers want something and then they only give girls. It is better to write only what you know in exams otherwise you become addicted to leakages

Extract 5: Batswana girls aged 16 years and above

Girl 5: Yesterday something happened. There was this girl in class whom some boys were touching and she kept on hitting them with books and telling them to stop; and then all of a sudden she started crying, as if something, part of her had been taken away.

Interviewer: Do they report it to anybody?

Girl 6: Some teachers don’t take it serious, teachers think we encourage it; we sent a signal.

Girl 2: At one time some people in my class were harassing me though not sexually, I reported it to my guidance and counselling teacher, and she told me that I thought too much of myself, and it never stopped.

Girl 5: At one time a boy kissed me on the cheek and I didn’t like it, it felt so wrong and painful, and I thought of reporting but I felt teachers will think that I was joking or I wanted it to happen.
Extract 6: Batswana boy aged 16

Some girls demand to touch us. For example, at one time a girl came to me and told me that she wanted to touch me there (pointing at his private parts). I just left her, but I felt disturbed the whole day; I didn’t tell anyone. However, for boys to do this they think about it before because girls will report it but boys wont.

1) Why do some boys sexually harass girls at school? Are they encouraged or discouraged by other boys from doing so? Do you think most boys, like those in Extract 1 are opposed to this?

2)  How can Extracts 1 and 2 be seen as examples of boys exerting power over girls?

3) Is it possible for boys and girls to express sexual feelings towards each other, for example complementing the other on his/her looks without this being sexual harassment? 

4) Do you think sexual harassment of girl pupils by male teachers is a problem? If so why, and what can schools do, if anything, to combat it?

5) Why do you think teachers do not take it seriously when girls report incidences of sexual harassment (see extract 5)? Should girls be encouraged to report incidences of sexual harassment from a) boys and b) male teachers? If not, why not? If so, why should they and how can they be encouraged to do so?

6) In extract 5, a boy mentioned being sexually harassed by girls. Do you think sexual harassment of boys is a problem? If not, why not? If so, why? Why do you think, according to this boy, it is easier for girls than boys to report being sexually harassed?

7) If you were a teacher and a girl pupil reported to you that a boy had kissed her or touched her breasts against her will, what, if anything, would you do? What if she said the person who sexually harassed her was a male teacher? Would this make any difference to how you would respond? 

 As we mentioned in the introduction to this Topic, sexual harassment involves unwanted verbal and physical sexual advances through which boys and men usually humiliate girls and women. This does not mean then that whenever people show sexual feelings, such as complementing boys and girls on their appearances, they are sexually harassing them. It becomes sexual harassment only when others do not want it and feel bad when they receive it. One of the reasons why some boys and men sexually harass girls and women, we suggest, is because they feel they need to live up to the male stereotype of a highly sexual predator (which we examined in Topic 5), and sexually harassing girls was one way of showing off to their male friends. Many boys, however, as we saw in Extract 2 above were highly opposed to forms of sexual harassment. 

In order to combat sexual harassment, we want to argue for equality in the relationships between boys and girls, and for girls to be able to express more openly their sexual desires. This would most likely make them less vulnerable to forms of sexual abuse. Precisely because girls are not supposed to express sexual desire in the same way that boys do, leaves them open to accusations that they ‘encouraged’ or ‘sent a signal’ (see Extract 3) to boys if they report sexual harassment to teachers. In addition, the are not afraid to report sexual harassment just because they might be disbelieved, but also because they may be seen as ‘bad’ girls for speaking openly about sex. 

Usually fondling or touching private parts was spoken of as something, which boys as well as male teachers did to girls (and not the other way round). While most boys said they enjoyed being touched by girls, others like the one in Extract 6 who did not. He felt too embarrassed to report this to teachers or parents. This was not because he would be seen as ‘bad’ like the girls who reported sexual harassment. Rather, we suggest, that this was because as a supposedly macho young man with a powerful sex drive, he would be laughed at and ridiculed for presenting himself as the victim of sexual harassment.  

Should Girls be Blamed for being Raped?

Activity 3

So strong was the stereotype of boys and men as sexual predators with a huge sex drive and girls and women as objects which aroused this, that girls were sometimes blamed for dressing or behaving in ways which provoked male desire and causing men to sexually harass and even rape them. As we see in the following extract from a mixed interview with teenagers in Zimbabwe, girls, as well as boys blamed girls for being raped. Read the following excerpt and discuss this in class (X= Interviewer), then answer the questions that follow.

X:
Ok … is there another group? (Which causes AIDS)?

G1:
Yes, girls who dress in sexy clothes

(Intervening discussions) 

G1:
I wanted to say something about mini-skirts, eh..h … you know when I put on a mini-skirt that leaves all this out (referring to her lower body), you will see this division, the other part is dark and the other light, eh… (Interjection).

B1:
You get there and bend down and “Africa is exposed” (group laughter).

G1:
Eh… when I put on a mini-skirt, I will attract all boys, maybe the boy won’t approach me formally but will just rape me. If he had AIDS, in that way, the virus is spread.

X:
But that’s rape?

G1:
Yes, but the way I dressed would have caused the man to rape me.

B1:
Even without that.  When I see “Africa” exposed, I will feel stimulated, I will come and talk to you.

X:
What is this “Africa”?

B1:
Eh… “Africa” is a … “masemutings”.. “somethings”.

G3:
Eh … say what you want to say.

B1:
Well what I am saying is, when you bend down, because you’re putting on a mini, your private parts will be exposed and myself on seeing that I will be stimulated, my “engine” then boils, I will approach you and talk to you nicely.  We then go into a corner then we hit it, we have sex, without protection.

G4:
You would have planned it.

G1:
No, lets say you just met.

1) Who is G4 talking to when she says, ‘you would have planned it’? What does she mean? Do you agree with her? Explain you answer.

1) Do you agree that girls invite harassment by the way they dress? What about the boys and the way they dress?

Activity 4

Essay writing

1. Imagine you are a teacher, a parent, or an adult in the community. Write 5 points explaining how you can help end various forms of sexual harassment? 

2. [image: image38.wmf]Volunteer to read your views to others in your class or group
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The young people in our study reported acts of violence, by which we mean physical assault, frequently. In the diaries that we asked them to keep, such acts featured prominently either with the writers as victims, perpetrators, or witnesses, especially in the diaries of South African boys and girls. This suggests that violence was part of the everyday lives of many people in our study. Boys against girls or boys against boys and sometimes, adults against young people either perpetrated the acts of violence which young people reported. Violence perpetrated by girls was rare. As we suggested in Topic 3, boys engaged in fighting and other acts of violence because they were trying to live up to the stereotype of males as big and strong. By doing this, they were showing how strong they were compared to other boys and compared to girls. This, of course, meant that many boys, as well as girls, were hurt, bullied, and made afraid in this process.  

The following are examples of violence as presented in the diaries young people kept in South Africa. Read these and respond in single-sex groups (followed by class discussion) to the questions which follow them:   

Activity 1

Males against Females

· At her party, some boy hit me and made a pass, it was the last person I would have suspected as I have never spoken to him let alone seen him speaking to any woman (girl)

· The guy did not even ask questions just slapped the girl - my brother arrived and hit this guy that made me feel better (girl)

· As I was walking, I saw a boy hitting a girl then I went there to solve the problem (boy)

· Yesterday when we got back from school, we witnessed someone raping a very young child (boy)

· I met a rude boy in a bottle store who swore at me when I refused his proposal; I just prayed God would help him (girl)

· I found out a teacher had raped a pupil in our school. 

· A boy called Bruce in the bus promised to beat me up. I said he will beat me if I am his child.  He swore at me, I just kept quiet and asked if he is finished (girl)

· A young learner (male) 12 years old asked what if they were poor and the mother resorted to sex commercial work responded, ‘I will kill her’ (Boy)

· My mother beat me when I told her I was raped. She believed when she was called by the police who explained to her. She was raped by a step-brother (Girl)
1) As illustrated in the examples above whereby some boys resorted to violence (or the threat of it) when girls rejected their ‘proposals’, quite a lot of male violence is sexual. Why do you think this is? 

2) Some girls said they relied upon their brothers and other boys for ‘protection’ from other boys. This was one of the reasons they gave for wanting big boyfriends. Do you think this is a good or bad solution to their problems? Give reasons for your answer.   

Activity 2

Adults against Children

Many young people in groups as well as individual interviews spoke openly about being abused in their families, notably by stepfathers:

Today I did not have a good day `cause my stepfather upset me, by telling me to turn the radio off and conveniently reminding me that I don't belong in this house - this really hurt. Today my stepfather upset me yet again. I will not be held accountable if he gets injured by me.  He should learn to handle his alcohol better (Boy)

 My mother beat me, ‘cause I didn't change my younger sisters napkins(Girl)

I was beaten - we left a video-cassette in a video machine (Boy)

Relationships with teachers were often described as authoritarian, with some teachers beating the whole class for making noise and singling out pupils and calling them derogatory names. In the journals, especially of the boys, there was a great deal written about being punished and insulted by teachers:

‘Teacher --- gave lashes out at school, one pupil even received three stripes’.

‘The teacher beat all of us because we did not know the answers to the questions’.

‘I took out my books and had hardly started reading, when our teacher returned and gave all of us a good hiding because he said we made noise. I was sad’.

‘The fourth teacher came and found us making noise. The teacher then punished us all and my hand was swollen’.

‘I was made to stand still on a hot day till after school’.

[image: image40.wmf]Some of this, as exemplified below, was not only physical but also psychological with teachers humiliating them: 
‘Teacher told me I am a fool’

‘Teacher tried to make the boy sing in class’

‘Teacher told me I am stupid I should be a foreman at the sugar plantations’

1) What is the difference, if any, between children hitting children and adults such as teachers and parents hitting children? Is one better than the other?

2) Why do you think teachers are able to call children fools? What effect do you think this might have on young people’s willingness to talk about themselves and others in HIV/AIDS/life skills classes? What would happen if children called teachers fools?

3) In Topic 3, we reported that teachers in Botswana beat boys more harshly and more frequently than they beat girls. Why do you think teachers are a) more likely to beat boys than girls b) beat them harder than girls and on their buttocks rather than their palms?

Activity 3

Boys against Boys

Boys especially those from the urban settings KZN, where gangsters are common, wrote a great deal in their journal about getting into fights with other boys. In the following, all are extracts from boys’ journals. Read these and discuss the questions that follow in single-sex groups.

· ‘I argued with someone over a pen of mine that had been stolen from my bag. When I confronted them, they started crying. I had hit them after warning them that they would cause me to hit them over something unimportant like a pen’. 

· ‘We argue constantly and I hit him because he thinks he is clever’.

· ‘I told him I would kick him and he replied ‘kick me’ so I did and we started fighting’.

· ‘Later that day they threatened to kill me if they were expelled from school’ (Limpopo)

· ‘Person insult me and when I beat him somebody older than me started to insult me about my private parts and said, I must leave the kids when he was supposed to make us to respect each other. I told him to come and fight me he started to throw stones’.

· ‘A guy who used to beat me up - my uncle went to beat him ending up by breaking his spinal cord - my uncle was arrested for assault.’

· ‘When I came from school that boy beat me, he said I talk a lot and he beat me terribly’. 

1) Fighting was presented in these diaries almost as something which boys naturally did. One boy said ‘boys work together, sit together, eat together, fight at times,’ as if fighting was a normal feature of boys growing up. What do you think about this? Should teachers and parents ignore boys’ violence and fighting because they see it as normal and natural for boys to do this? Should they try to encourage boys not to fight? If so what should they do?
  2) Do you think that more boys get into fights than girls? Do you ever get into fights? If so, why and what are the fights about? 

	3) Study this picture and discuss with your friend about what each of the young men is doing. Is there something happening that you do not like? Why? Is there something happening that you like? Why  
	


While many people saw fighting as a normal thing for boys and as distinguishing them from girls, boys, as we see in some of their accounts in their diaries, were clearly afraid and upset, just as were the girls as victims. Violence needs to be addressed by teachers and parents as a problem and not taken for granted as a normal and healthy expression of manhood. 

We would argue that one of the ways in which male teachers identify as strong, macho males is precisely by being very tough against boys and beating them. This actually made things worse as it contributed to a culture of male violence. Boys are encouraged to use violence as a way of asserting themselves in relation to other boys and girls as they witnessed and experienced adult male teachers using violence against them.  

Becoming Modern or Traditional

Many of the boys and girls we interviewed spoke about ‘tradition’ and ‘modernity’ and described themselves as ‘traditional’ or ‘modern.’ For instance, Kenyan girls from Nairobi and Garissa schools described modernity as the wearing of short and/or tight clothes, using chemicals to relax the hair, wearing high-heeled shoes and being able to graduate from formal education. In comparison, boys from the two study areas associated modernity with the freedom for boys to chose their future wives, the sharing of housework between the sexes, living in towns/ cities, schooling, having access to telephones, television, video machines and radios. Kenyan girls and boys saw themselves as either modern or traditional and sometimes as both, as illustrated in the quotations below:  

· I am modern because I learn in Nairobi (13-year-old girl)

· Traditional for wearing long dresses and modern for cutting (her) hair short and attending school (14-year-old girl) 

· I am traditional; modernity is not good; it makes people go to cinemas (13 year-old boy)
In Kenya and Zimbabwe, many of the boys and girls associated modernity with lack of respect for elders; girls dressing ‘badly’ in tight, short, and transparent clothes, sexual movies, all of which they criticised a lot. But most people, especially girls, welcomed being free to engage in activities that were traditionally for one gender only, and this was seen as a positive feature of modernity. Specifically, the participation of men in domestic work at home was seen as a good thing. Some girls criticised parents for not allowing boys to participate in domestic work even when it was clear that the boys wished to do so.  

Activity 1

Single-sex group work 

1) Do you consider yourself modern or traditional? What about your parents? Explain why.

2) Are modern girls and boys different from traditional girls and boys? Explain why you think so.

3) How does modernity affect the way we relate with peers of the opposite sex

4) How does tradition affect the way we relate with peers of the opposite sex?

5) For class discussion, write about  

a. the good and bad things about being modern (for girls and for boys)

b. the good and bad things about being traditional (for girls and for boys)

Blaming Girls, not Boys, for being ‘too’ Modern

The girls who were described as bad (see Topic 5, Activity 4) for supposedly being too sexual, for going out, drinking and having boyfriends were often criticised for being too modern by both boys and girls. Only girls, not boys, were divided into ‘good’ and ‘bad’ according to how sexual they were seen to be. Only girls and not boys were blamed for being for being too modern and turning their backs on what were seen as traditional African values. Perhaps because of their concern to be seen as ‘good’, many girls, especially rural ones, said they liked the ‘traditional’ way of living, associating this with females not smoking or drinking and not wearing mini skirts or being seen with ‘many’ males. Boys, on the other hand, said they liked ‘modernity’ which they associated with free expression of feelings and freedom of movement. Indicating that they liked ‘modernity’ was not a problem for boys, as it seems to have been for girls.

Activity 2

In Zimbabwe, girls who were described as rich and who lived in the low-density suburbs in Harare, went out at night and wore ‘fashionable’ clothes but came under a lot of criticism. They were said to be immoral, too modern, western, and forgetful of their culture. These girls were called ‘Salad Girls’ because of the colourful ‘spaghetti’ tops they wore. The following extract is from an interview with some teenage boys in Zimbabwe on the topic of ‘Salad Girls.’ Read this and answer the following questions in mixed-sex groups.        

Boy 1:
I like Salad Girls but not their clothing. They lie a lot especially about their backgrounds.  They can tell you that they are only three in their family and I’m the last-born. My sister is in London and my brother in America and he has a business that’s doing well – selling E-class Benz. My dad when I’m home does not allow me to speak in Shona … but if you hit her, she will speak the greatest Shona you have ever heard (laughter)… I prefer a cabbage who is a traditional girl – who will not show me off.’

1) What can you say about the boy describing Salad Girls? What does he not like about them? Why does he contrast what they about their relatives living in London and America with the Shona (Zimbabwe’s main native tongue) they would speak if they were hit?

2) What do you think is the difference between a ‘Cabbage’ and a ‘Salad’, and why does he prefer a Salad?  

3) Why do you think it is girls and not boys who are sometimes blamed for being too modern, western, and turning their backs on their own culture and tradition?

4) If you are a girl, are there things that you would not do because you might be seen as bad and too modern and turning your back on culture and tradition? If you are a boy, are there things you would not do because you might be seen as bad and too modern and turning your back on culture and tradition? If so make a list of these things and compare the boys’ and girls’ lists 

The boy in the above extract was angry with ‘Salad’ girls because he thought they were artificial and pretending to be western when they were really Shona speaking Zimbabweans, which he said he could show if he hit them. Clearly, he was very angry with them, and it seems that like many other young men he was particularly angry about the Salads because they were relatively independent and powerful young women. ‘Cabbage’ girls who were so called because they were more ordinary and less glamorous looking than ‘Salad’ girls were, nevertheless, the girls he preferred because they were ‘traditional.’ By this, he meant they were less assertive and independent than the Salads and so did not threaten his power and authority as a young man. 

The appeal to people not to turn their backs on tradition and culture seems to be calling of the control and monitoring the behaviour of girls, not boys. It was girls’ freedoms to dress how they pleased, go out when they wished, socialise with whom they wanted which were being restricted. For many girls would not do these things for fear of being criticised in the way the boy, in the above extract, was criticising ‘Salad’ Girls.   
 Cultural Traditions and Sexualising Girls

To ‘sexualise’ is to make sexually appealing and drawing attention to the sexual appeal. Sexual attraction is not just a natural thing but something people make or create, and in doing this our peers tend to influence us as well as popular culture like television, movies, magazines, and other media. In images and stories of love and romance, usually girls and women are sexualised and presented as objects of male desire. We saw in Topic 6, Activity 1, how girls and not boys were sexualised or made the objects of sexual attraction, and we saw in the last Activity how girls wearing minis were sexualised and condemned for this.    

While many of the young people saw themselves as modern, it is interesting how elders used traditional rituals that helped to sexualise the girls. In many communities, graduating from a girl to a woman implied becoming a sexual thing that was prepared for men to desire and have. In Zambia, for example, girls (and not boys) who reached puberty were expected to go through the practice of ‘confinement’. This is a cultural ‘tradition’ through which the pubescent girls became ‘of age’ and were then seen as grown up women who were sexually mature. Because of this, the girls were trained on how to perform sexual acts in what they described as ‘dancing in bed for men’. They were advised to wear long clothes and forbidden to play with young boys and young girls, thus suggesting that they could avail themselves for older men who could possibly marry them. Although the girls who were interviewed criticised the training on sexual performance, it seemed like they had no choice but to go through the confinement. The following is an interview excerpt showing how a group of teenage Zambian girls interpreted ‘confinement’.

Sara:
You are also told not to play with small girls because you have grown up 

Patricia:   Also told not to play with young girl/boys because when you start your periods and stain your skirt with blood the young girls and boys would get surprise and start laughing at you 

Grace:
You are told not to play with boy because they can pregnant you 

Sara:
Told to respect elders.

Idah:
Taught how to dance in bed for men.

Interviewer:  That is the bad part on the process of confinement?

Sara:
The part of pinching on thighs and beating if you never used to obey elders

Felisia:
The part of teaching how to dance in bed because it encourages prostitution. You can get tempted in trying to practice what you were taught by sleeping with different boys and end up becoming pregnant or contracting STD & AIDS.

Activity 3

Single-sex in pairs 

1) What happens in ‘confinement’ to show that the girls were being made as objects of sexual pleasure for older men (being sexualised)? 

2) Do you think girls need to go through traditional practices such as ‘confinement’ in order to become ‘real women’? Give reasons for your answer. 

3) Identify in your community, the various ways through which girls and boys are sexualised and write them down in two separate columns marked ‘girls’ and ‘boys’. Distinguish which of these ways are traditional and modern.

4) How do girls and boys in your community (or family) become women and men? Is it through traditional practice or modern ways? Please explain

5) What effects does sexualisation have on girls and boys?

 ‘Circumcising’ Girls 

	What people often refer to as ‘circumcision’ of girls involves surgical operations of the female genitals, for example, clitoridectomy (cutting off the clitoris and vaginal lips) and sometimes includes infibulation (sewing up the cuts). Apart from risks of contracting HIV and/ or dying from bleeding too much, such practices result in the scarring (formation of tough tissue) of the female private parts that are not only painful during sexual intercourse but also pose health problems during childbirth. 
	


In Kenya, one researcher interviewed a woman whose work was to circumcise and infibulate girls in her village. This circumciser praised the culture of circumcision of girls saying it was an effective way of making the female genitals attractive to men. She stressed the need to even infibulate girls to ensure that they did not engage in sexual activity before marriage. Here we see an example of how traditional cultures are used to sexualise girls (not boys) and to control their sexuality. The circumciser described uncircumcised girls as ‘unclean’ and when she was asked to recommend ways of combating AIDS, she argued that infibulation was the best way. Read part of her interview presented below and do the exercise that follows. 

Interviewer:  So how can we prevent this disease of AIDS? 

Circumciser: Everyone who has to marry has to undergo test before marriage. Women should be infibulated to control their sexuality especially young girls. Girls in town these days are not infibulated and therefore go with any man when they feel (sexy) and they are infected with AIDS. Any woman with long clitoris are smelling (original emphasis)

Interviewer: what do you do with girls in relation to circumcision?

Interviewer: I cut the entire clitoris and its sides, stitch the whole thing, and leave only a very small hole for urination. What will a man do with a woman whose vagina is so wide open like a road? Men enjoy women who have a tight and infibulated vagina. (Laughs)

Interviewer: Do you think the girls who hover about with men have been circumcised wrongly?

Interviewer: Yes, because these days they speak of ‘sunna’ (cutting only the tip of the clitoris). I call it nonsense. Sunna will only promote immorality. In the old days, if a man sees a wide-open vagina, it was shameful and a girl was supposed to be divorced on spot but these days men are tolerating.

Activity 4

Single-sex discussion followed by class discussion

1) Do you agree with the circumciser that the tradition of infibulation (sewing up the girls’ private parts) helps to prevent HIV infections and therefore fight AIDS in society? Explain your answer.

2) Why do you think that more attention is given to the sexuality of girls and not boys as seen in the Kenyan and Zambian interviews?

3) Is it important to control young people’s expression of sexuality more than that of adults? If so, why do you think so? If not, why not?

DEBATE: young people need adults to control youth sexual behaviour



(
	In many of the countries, including South Africa, Kenya, and Rwanda, young people talked about religion as an important part of their lives. They used statements such as ‘I am Muslim’ or ‘I go church on Sundays’ and so on. Many of the Muslim children referred to religion as their guiding factor on issues of relationships with the opposite sex. Although many of the Christian girls and boys suggested that the Church was ‘out of touch’ with their concerns and was advocating only abstinence with regard to advice on sex, they nonetheless portrayed the church as symbolic of ‘good’. Because of this, many of them expressed commitment to the Church. 
	


Religion, Sex and Relationships between Boys and Girls

In Kenya, for example, Islamic doctrines served as a point of reference in young people’s lives. Muslim girls and boys often referred to their religious teachings even when judging the relevance of subjects such as HIV/AIDS in their lives and community. In a discussion about young people’s fears and anxieties, for example, Muslim boys were of the view that girls being raped or being seen as prostitutes was dreadful. This was not because of the physical and psychological harm caused but because they considered such sexual acts as ‘bad’ according to the Islamic religion. The following statements show how some of the Muslim girls and boys from Garissa, Kenya talked about sexual relations and religion:

· I don’t want it (sexual relation); it is against our religion. If religion said it is good, I shall have it (from interview with 15-year-old girl).

· (Unhappy?) When I see boys and girls walking together, because it is not allowed by religion (From diary of 15-year-old Schoolgirl)

· I don’t want to do sexual intercourse because of dangerous diseases and religion does not allow (Anonymous 15 year-old boy).

In Rwanda, researchers reported that among the student teachers were some ‘saved Christians’ who argued that children did not need to be taught about AIDS. One of them explained saying:

When the children have all information about HIV/AIDS, they will indulge into sexual intercourse (Unidentified student-teacher, Rwanda).

The student’s view above was reflected during a group discussion with teachers when one of them, for example, claimed:

We never talk about this because we are Christians and our children are too young; not yet mature (Student teacher, Rwanda)

Activity 1

Mixed-sex group work

1. What do you think about the suggestion by the Christian teachers from Rwanda that information about HIV and AIDS would encourage young people to engage in sexual intercourse?

2. Is it a good idea to have religious teachers teach you about sexuality and HIV/AIDS? If so, why do you say so? If not, why not? 

3. Who would you recommend to teach young people about sexuality and HIV/AIDS? What qualities do you think they should have? Why would you recommend those people?

In contrast to the Muslim boys and girls from Kenya mentioned above, Parish councillors in a Zambian Church encouraged boys and girls to mix. Defended their church against criticisms raised by young people. One of them, Mary, argued that far from promoting sexual relations between boys and girls, the effect of mixing girls and boys during pastoral teaching was to remove sexual feelings between them and replace these with a feeling of brotherliness and sisterhood. As we saw in Topic 4, many boys and girls making friends with people of the opposite sex was difficult partly because it was assumed that any such relationships must be sexual. Mary believed that if only boys and girls could get together as friends, sex would cease to be given such importance. To her, this was the only possible way boys and girls could relate closely. She explained as follows:

Now they (boys and girls) will have no feelings for each other (.) isn’t it (.) despite the fact that they are there a boy and a girl. Now it is the same when you mix these boys and girls you know that feeling goes away. They are now friends (.) We want to make them feel they are brothers and sisters, which should be the case. I remember when I was growing up (.) sorry to take you back some fifty, sixty years ago. [Laughter] It is all right (.) We used to bath with boys in a stream with no costumes and we didn’t see each other’s nakedness because were brought up like. That is the culture we want to (.) you know to bring to these children (.) that there is really nothing peculiar or strange about each other (.) Ya. That is my feeling.

Activity 2

Do the following exercise then conduct the debate outlined thereafter.

Mixed-sex activity

1) Do you think that Mary’s argument that mixing young people of the opposite sex helps to minimise sexual feelings so that boys and girls learn to treat each other like brothers and sisters? 

2) Do you think that Islamic religions and cultures which prohibit the mixing of people of the opposite sex make people want to have sex or discourage people from wanting it? Please give reasons for your answer. 

3) How can youth from such communities learn to relate with people of the opposite sex?

DEBATE (mixed-sex):  Being religious is the only way to avoid problems of sexuality 
After participating in the debate, decide whether, or not, you still support or oppose the motion above. 

The girls and boys in our research were eager to talk about themselves and even about things, which they did not normally talk about with adults like sexual feelings and boyfriends and girlfriends. We think they were so open to our adult researchers because our researchers were so interested in them. Also, our researchers did not judge them or tell them they were right or wrong when they voiced their opinions Because of this approach, one boy in South Africa, for example, confessed that his stepfather had abused him sexually, something he had not been able to disclose to any other adult. Researchers from Zambia also reported that during interviews, ‘the girls really had a lot of issues raised and they said categorically that for the first time they have had a chance to talk to people who were willing to listen to their concerns at that level.’

Can You Talk to Adults about Matters of Sexuality and HIV/AIDS?

Activity 3

Mixed-sex group work

1) How do you feel about discussing personal and sexuality matters with 

a.  Teachers in school

b. Parents/ guardians at home

c. Other adults in your life

2) Do you talk with your parents (or guardians) about sexuality, sex, and HIV/AIDS? If yes, which parent or guardian? What topics to you usually address? If no, why don’t you?

3) Which of the adults in your life do you find easiest to talk with? Explain why.

4) Which of the adults in your life do you find it difficult to talk with about matters of sexuality and HIV/AIDS? Explain why.

Activity 4

Many girls in interviews said that they received sexuality education mainly from their mothers and female peers. Some of the girls, however, observed that there were certain questions which they found appropriate to ask only their mothers but which their mothers had difficulties in discussing fully. Some young people claimed that they were ignorant about sexuality and HIV/AIDS because, apparently, no one ever talked to them about these. Parents who were interviewed admitted that discussion about sex was considered taboo in their communities and hence they could not talk about it with their children. Indeed, one local chief in the community who also participated in the group discussions explained that sexual matters were not taught to young people in contemporary times because they were considered shameful. It is not clear why it was shameful only in contemporary times and not in the ‘traditional’ era.

Mixed sex group work

Do the following group exercise then the debate that follows

1) Do you find it shameful to discuss matters of sexuality and HIV/AIDS with adults? If yes, explain why.

2) In your view, do your teachers and adults in your family feel ashamed to discuss matters of sexuality and HIV/AIDS with you? What makes you think so?

3) What should adults and teachers do to make it easier for you to talk about sexuality and HIV/AIDS?

4) List down the issues that you would wish to be addressed during HIV/AIDS and sexuality education classes and submit these to your teacher or facilitator.

DEBATE (mixed-sex): Girls and boys need adults to control youth sexual behaviour

(
In this Topic, we are not going to examine the facts about HIV/AIDS as a particular disease, with its symptoms and modes of transmission, but will focus instead on you and HIV/AIDS. We will be looking at how the boys and girls (like you) in our research said HIV and AIDS affected them and what they thought about the teaching of HIV/AIDS education. 

AIDS Fatigue

Activity 1

We begin with an extract from an interview with an HIV/AIDS and life skills teacher from Botswana who suggested that pupils were hostile to HIV/AIDS education precisely because they were ‘tired’ and suffering from what is sometimes called ‘HIV/AIDS fatigue.’ This is a feeling of being so bombarded (or over-fed) with messages about the horrors of HIV/AIDS and images of death and suffering that they do not want to hear anything more about it. Read this extract and answer the questions below then discuss your answers in class. 

The students are always complaining that they are tired of HIV/AIDS because where ever they go is HIV/AIDS, in the newspaper, television is all HIV/AIDS.  Some are saying we should not bother about HIV/AIDS because it is their business not ours. Like last week, I called the drama group. The play was to be about HIV/AIDS. I did not tell the theme, because I knew that if I mentioned HIV/AIDS, no one was going to turn up. I even told the teachers that they should not tell them that it was about HIV/AIDS. So, they came. When they arrived and realized what we were going to deal with, some left the place…. Whenever I came to teach them in Guidance and counselling class, they would say, she is coming again to teach us about AIDS. We normally go to them so that they choose topics that they want to learn about, in particular problems that affect them in the school. But whenever we mention HIV/AIDS, they would say that they don’t want that one. They say, you go to Moral Education, there is HIV/AIDS, you go to Religious Education there is HIV/AIDS, in the Guidance classes there is HIV/AIDS, Radio, Television, we are tired. 

1) Do you get tired or suffer from ‘AIDS fatigue’? If so, how does it affect you? Do you get bored and switch off or do you disrupt learning when teachers talk about HIV/AIDS?

2) How do you think HIV/AIDS education can be taught in a way, which does not give rise to AIDS fatigue? 

3) Have you felt AIDS fatigue when working through the exercises in this book? If so which exercises and why did you feel this? If not, why not?

AIDS Challenging Stereotypes of Boys and Sexuality

Activity 2

Many young people we interviewed were very fearful of HIV/AIDS and said this was something they thought about a great deal. One Botswana young man admitted that though ‘we brag when with friends claiming to be kings of AIDS, when we are alone we are afraid.’ Many people also indicated that they had changed their sexual practices in the light of HIV/AIDS, though some men found this hard to do, as we see in Extract 1   below. Both Extracts 1 and 2 show how AIDS was challenging the stereotypes of boys as having huge sexual appetites for this put them at considerable risk. Read these and answer in single-sex groups the questions that follow. 

Extract 1: Batswana boys

B1: There are times when you could succumb…(he laughs)…the temptation is too much and you get carried away…(he laughs)….but it’s not good…..AIDS is frightening, you can not tell if the girl has the AIDS virus as it will not be showing….sex is frightening.

B3:
As for me and my friends we discuss about AIDS and understand what needs to be done but when l love a certain girl, I wouldn’t want to spend days or weeks before sleeping with her (embarrassed laughter).
Interviewer:
But what about AIDS, are you not afraid?

B3:
You could be scared but when that time comes you forget about it all. Everything escapes your mind and all you want is to sleep with that girl.

Extract 2: Zimbabwean boys

B4:
It is very important to know the girl you are going out with. You should take your time, about three years before you ask a girl to marry you. But the problem is that many boys are so keen to get a girl that they will meet a girl and within two weeks they are already in love. This is not love and in most cases you don’t know the history of the girl.

B5 :
What you are talking about is that people should only marry those from their areas, whom they have known since they were young.

B4:
No, but you should take time to know the background of your girlfriend so that you don’t get AIDS.

B5: I think when people want to marry it is much better to go for an AIDS test.

B6:
But what happens if one of you tests positive, then you want to destroy a relationship of six years, just for a test that is positive.

B5:
That is why it is important to know the girl you are going out with. If she has been sleeping around, then you know that she might have AIDS.
1) Do you think it’s more difficult for boys than girls to change their sexual practices in the light of HIV/AIDS? If so why? If not, why not? 

2) Supposing HIV/AIDS did not exist. Would your sexual behaviour be different than it is now?  

3) Do you agree with B3 that when ‘that time comes you forget all about it…and all you want to do is sleep with the girl?’ Is this how you feel sometimes? Are boys and girls as likely to feel like this? Are boys and girls as likely to act on this? 

5) What advice, if any would you give B3

6) B4 says that boys are so ‘keen to get a girl’ that they are ‘already in love’ in 2 weeks. Do you think girls should be concerned about the ‘sexual history’ of boys?

7) How can people check the ‘backgrounds’ of their girlfriends or boyfriends as B4 suggests to ensure they do not get AIDS? What is a good background and what is a bad background and can you tell from this whether someone is likely to be infected?

8) Would you go for an AIDS test? If yes, why? If no, why not?

Condoms and Condom Use

Activity 3

Because Of HIV and AIDS, many people are using condoms when they have sex to try to protect themselves from possible infection. The majority of girls and boys in Botswana felt that girls should insist on males using them, and should not consent to sex without condoms. Despite their strong views on the use of condoms, they observed that many of their schoolmates had engaged in casual and unprotected sex. The reasons for this practice were the need to gratify pleasure, to prove love to a partner and the discomfort of condoms. Some boys and girls said that sugar daddies and older men forced girls into having unprotected sex.

Class activityStudy the following picture and explain in detail what you think is going on here and what might happen. What are some of the problems do you think of persuading partners to use condoms? Is it the males or females who usually want sex with condoms, or is there no difference?


Throughout this book, we have been concerned with helping you to reflect upon yourself and your relations with others and to talk about your feelings, concerns, and pleasures. We hope that you have found this enjoyable and that by doing the Activities you have to know yourself as well as the people you worked with better. We also hope that as a result of working through these Activities with other boys and girls you will be much less likely to enter into relationships which put you at risk of getting HIV/AIDS. Research has shown that people who are at most risk of contracting HIV and eventually suffering from AIDS are those who have little in common with people of the opposite sex, and who tend to think of themselves in terms of the opposite stereotypes of masculinity and femininity. These stereotypes, as we discussed, portray males as strong, sexual, and active, decision makers, and females as weak, non-sexual, and quiet. When relationships are like are based on these stereotypes, sex tends to be entered into quickly with little discussion, understanding and negotiation. Such and relationships are more likely to break down, be short-lived, thus resulting in having frequent relationships with different partners. Such frequency in changing partners makes a person comparatively more prone infections with the HIV and other sexually transmitted infections. We hope that the experience of opening up about yourselves in the ways we encouraged you to do in single-sex and mixed-sex groups will help you see things from the point of view of others and especially of members of the opposite sex. We also hope that you will also think of them as less opposite but more like you and as people with whom you can be friends as well as boyfriends/girlfriends in a trusting and safe manner. 

TOPIC 1:  BEING BOYS AND GIRLS








Do you know that many countries of the world have adopted the United Nations Convention on the Rights of the Child (CRC)? The United Nations is a world organisation that brings all countries together to ensure that everybody including children like you live a secure life and in dignity. The United Nations describes all people under the age of 18 years as children. More than 190 countries in the world, including many in Africa, have ‘ratified’ the CRC, which means that they have accepted, ‘legally’, to protect and promote the rights of all children. The countries have agreed that the rights of all children are important and must be protected.











You have the right of protection from sexual abuse and harassment: CRC, Article 34 (


You have responsibility not to cause sexual harassment to others





You have the right to a good education: CRC, Article 28 ( 	


You have responsibility to do your best to learn.
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TOPIC 2: STEREOTYPING MALES AS SUPERIOR TO FEMALES





You have the right not to be exploited: CRC, Article 36 (


You have responsibility not to exploit others.





TOPIC 7: SEXUAL RELATIONS WITH YOUNGER AND OLDER PEOPLE





You have the right to believe what you want and to follow the religion you want: CRC, Article 14 (


You must respect the beliefs of others.





TOPIC 11: TALKING ABOUT FAITH AND RELIGIONS IN HIV/AIDS AND SEXUALITY EDUCATION





TOPIC 10: CULTURE, TRADITIONS AND MODERNITY REGULATING GENDER AND SEXUAL RELATIONS





You have the right to get information and to say what you think: CRC, Article 13 (


You have responsibility to seek information.








TOPIC 12:  HIV/AIDS AND YOU







































































Use of condoms in a heterosexual relationship 
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TOPIC 9: PHYSICAL VIOLENCE








TOPIC 8: SEXUAL HARASSMENT








TOPIC 6:  SEX AND SEXUAL ATRACTION 








TOPIC 5: GIRLFRIENDS AND BOYFRIENDS








TOPIC 4: BOYS AND GIRLS AS FRIENDS








TOPIC 3: BOYS’ PROBLEMS
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